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HISTORICAL REVIEW THE CONTROVERSY 
BETWEEN THE ANCIENT AND THE MODERN 
LANGUAGES AMERICAN HIGHER 
EDUCATION 


generation language teachers faces anew the problem 
how give the values language study the most desirable form, 
and how adjust this form the general educational 
must concern the language teacher, therefore, know 
the experiences other generations, and know their attitudes 
and opinions dealing with this problem. provide such in- 
formation, this article explores the developments the controversy 
between the ancient and the modern languages; for other period 
has ever stated more clearly its doubts and expectations about 
foreign language study struggled harder with its problems. Under 
the headings “Weight Tradition” and “Progress Reform” the 
main stages the controversy will discussed. 

Weight Tradition: Interest the study modern languages 
arose America the natural consequence the prestige which 
European thought, learning, and literature had gradually gained 
early the Nineteenth Century. pursuit such secular and, 
seemed, utilitarian study was, course, contrary the principles 
classical education. conflicted directly with the firmly estab- 
lished belief that only the study the ancient languages could pro- 
vide superior training and, thus, gave rise controversy which 
persisted until late the century. 

Although Latin had long since lost its importance the inter- 
national language the civilized world and had gradually been re- 
placed English, French, and German, this change found only 
scant recognition the college curriculum during the first half 
the century. The struggle for recognition the modern lan- 
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uages, however, started early and received its most important im- 
pulse from the educational efforts Franklin and Jefferson. Frank- 
lin’s experiences with foreign languages led him the following 
consideration: 


are told that proper begin first with the Latin, and, having 
acquired that, will more easy attain those modern languages which 
are derived from it; and yet not begin with the Greek order more 
acquire the Latin. would therefore offer the consideration 
those who superintend the education our youth, whether, since many 
those who begin with the Latin quit the same after spending some years 
without having made any great proficiency would not have been 
better have begun with French, proceeding the Italian etc.; for, tho’, 
after spending the same time, they should quit the study languages and 
never arrive Latin, they would, however, have acquired another tongue 
two, that, being modern use, might serviceable them common 


Jefferson stated his reasons for supporting the modern languages 
the Rockfish Report 1818: 


The considerations which have governed the specification languages 
taught the professor modern languages were, that the French the 
language general intercourse among nations, and depository human 
science unsurpassed any other language, living dead; that the Spanish 
highly interesting us, the language spoken great portion 
the inhabitants our continents. The Italian abounds with works 
superior order, valuable for their matter, and still more distinguished 
models the finest taste style and composition. And the German now 
stands line with that the most learned nations richness erudition 
and advance the sciences? 


Franklin, the Philadelphia Academy, and Jefferson, William 
and Mary, and later the University Virginia, put these ideas 
into practice. With such influential men giving their support the 
modern languages and opposing the exclusiveness the classical 
course, agitation for reform became more articulate.* The pressure 


*John Bigelow, The Complete Works Benjamin Franklin (New York: 
Putnam’s Son, 1887). Above quotation the year 1784. 

Honeywell, The Educational Work Thomas Jefferson (Cam- 
bridge: Harvard University Press, 1931), pp. 254 

Much attention was created the following attacks classical learning: 
Observation the Study the Latin and Greek Languages, published 
late the Eighteenth Century Benjamin Rush, famous Philadelphia 
physician; number anonymous articles which appeared 1824 
the Boston Centinel; Character and Objects Science Thomas 
Grimke, 1827. 
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for curricular changes finally compelled some colleges look for 
solution, and the third decade the Nineteenth Century num- 
ber colleges introduced so-called scientific parallel courses 
which the modern languages took the place Greek and Latin. But 
the fact that these courses did not lead the A.B. degree left 
mark inferiority upon them. 

The classical course and the ancient languages lost none their 
prestige during this period experimentation. Due poor instruc- 
tion, lack funds, and difficulties organization, the results the 
newly established courses often only reaffirmed the opinion those 
who claimed superior values for the traditional course. Yet, the 
great number attempted revisions indicated such far spread 
dissatisfaction with existing methods higher education that the 
need for clarification the objectives and advantages classical 
education became urgent. 

The opportunity for such clarification arrived when George 
Ticknor, inspired his observation and intimate knowledge uni- 
versity life Europe, attempted revise the educational program 
Harvard and exposed, the course his activities, the great 
weaknesses and deficiencies the traditional American college. Tick- 
nor had come Harvard late 1819 professor modern lan- 
guages and had soon thereafter become aware some weaknesses 
the Harvard system: 

about year and half, began find out that there was much idleness 
and dissipation college, which the resident teachers were ignorant, and 
began feel that $2000 per annum were spent nominally teach the French 
and Spanish languages and literatures, when fact such thing was done. 


These first observations led Ticknor closer examination 
the methods employed Harvard and similar institutions, the 
results which published his Remarks 1825. Although 
Ticknor had set out discuss his publication the validity some 
changes which Harvard had nominally adopted, his observations 
had such general application that they attained the character 
severe criticism the methods and results American higher 
education. Ticknor argued that neither the practices teaching and 
examining, nor the limitations subjects, nor the standards 
discipline and morale could produce high degree scholarship. 


‘George Hillard, Life, Letters and Journals George Ticknor (Boston: 
James Osgood and Company, 1877). 355. 
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recommended wider choice subjects, more freedom election, 
and method which could take into account the differences in- 
dividual rate progress. Since the classical course placed much 
importance upon thorough instruction the ancient languages, 
Ticknor frequently dwelt upon that phase instruction. The 
severity his estimate may gauged from the following quotation: 


Who, this country, means here offered him, has been enabled make 
himself good Greek scholar? Who has been taught thoroughly read, 
write, and speak Latin? Nay, who has been taught anything our colleges 
with the thoroughness that will enable him safely and directly onward 
distinction the department has thus entered without returning lay 
anew the foundations for his 


this manner, Ticknor accused the colleges having failed 
fulfill their function properly. added note warning which 
indicative the spreading dissatisfaction with the then prevailing 
conditions education: 


Our high places for education may easily accommodate themselves more 
wisely the spirit and wants the times which live. New institu- 
tions are springing up, which, the flexibility their youth, will easily 
take the forms that are required them, while the older establishments, 
they suffer themselves grow harder and harder their ancient habits and 
systems will find that they will only the first victims the spirit 


With the nominal endorsement which Harvard had given Tick- 
nor’s views, this criticism the traditional college course carried 
considerable weight and became challenge serious enough force 
the conservative educators defend their position. 

The strongest reaction came from Yale College which, 1827, 
appointed committee investigate the expediency revising the 
curriculum. lengthy report, repudiating Ticknor’s accusations 
and the wisdom his recommendations, the committee expounded 
elaborately the principles classical education and upheld the 
value and necessity the prescribed course study. The arguments 
which the writers this report based their decision appear 
clearly the part dealing with the position ancient languages 
education. According the Yale report, the study the classics 
“lays the foundation correct taste,” and “forms the most effectual 


Ticknor, Remarks Changes Lately Proposed Adopted 
(Cumming, Hillard, 1825), 45. 
*Op. cit., 46. 
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discipline the mental faculties,” and “forms the best preparation 
for professional study.” The writers this report claimed that 
because these qualities the ancient languages were best suited 
for liberal education and should retained the center the 
educational program. Modern languages comparison seemed 
offer infinitely less: 

The student who has limited himself French, Italian, and Spanish, very 
imperfectly prepared commence course for either divinity law. 
knows less the literature his own country than had been educated 
the old method; the faculties his mind have been brought into less 
vigorous exercise.” 

The report, however, did not ignore entirely the claims the 
modern languages, but “they should studied that way which 
leads most directly thorough understanding it; and this way 
lies through the literature the ancients.” Modern languages should 
studied accomplishment rather than necessary acquisi- 
tion. Furthermore, the report expressed the fear that course based 
the modern languages would attract too many students who 
wished avoid the more exacting work the classical course and 
that, this way, the college would become means lowering the 
standards learning. But the fact that the writers this report 
speak “parents who not wish their sons study what seems 
them little use” and admit that the study the classics 
will more direct benefit the lawyer and the preacher than 
those entering other professions, seems indicate that they must 
have felt themselves somewhat the defensive. 

This report was, doubt, the force its arguments and 
the sphere Yale’s influence, most effectual factor preserving 
and maintaining the prestige the classical languages and the 
traditional college course. But the very nature and existence the 
report reveals how serious and challenging the demands for reform 
had become. The desire justify the prominent place occupied 
the classics prompted also the American Educational Society take 
the question requiring candidates for the ministry study 
the classics. the request the society, Professor Stuart 
published his views the question which, essence, corresponded 
those the Yale report. Opinions like these, reasserting the su- 
perior value the classics, made difficult dislodge the ancient 


Reports the Course Instruction Yale College, Committee 
the Corporation (New Haven: Hezekiah Howe, 1830), 38. 
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languages from their dominant position and discredited the claims 
the modern languages. 

few other circumstances which may have contributed the 
prejudice against the teaching modern languages deserve atten- 
tion. Handschin believes that the influx French free thought, 
which had flooded the states, result the teachings Voltaire, 
Paine, and Volney, may have brought about some opposition the 
French This seems more than likely when one reads what 
Harvard Professor, the turn the century, had say about 
France: 

Behold France converted [the effects infidel philosophy] into one great 
theatre falsehood and perjury, cruelty and ferocity, robbery and 


piracy, anarchy and despotism, fornication and adultery, and course 
reduced state unspeakable degradation and 


Certain theologians, according Stuart, also looked upon the study 
the German language with much distrust. Concerning his experi- 
ence with the study German, about 1820, wrote: 

was said, among other things, that none but the Unitarians Boston 
studied German, and this itself was evidence enough that must 
fraught with evil. Like the most conspicuous actors the “Auto Fe,” 


carried own condemnation with me; and this was the label that was 
tacked and hung out—GERMAN STUDY.” 


The various objections and prejudices against the modern lan- 
guages, combined with the traditional respect for classical learning 
checked the modest progress which the modern languages had made 
due the efforts such men Franklin, Jefferson, and Ticknor. 
The inferiority the modern languages and the superiority the 
ancient languages seemed proven fact and, the middle the 
century, the question foreign language study remained settled 
favor the ancient languages. Conditions various colleges show 
the success the reaffirmation the classical principle educa- 
tion. Most colleges allowed only very limited time for the study 
modern languages and was often optional rather than required. 


Handschin, The Teaching Modern Languages the United 
States (United States Bureau Education, Bulletin No. Washington, 1913), 
19. 

Tappan, Discourse Delivered the Chapel Harvard College 
(Boston: Manning Loring, 1798). 

Stuart, “The Study the German Language,” Christian Review, 
September, 1841, 456. 
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Also Harvard, the efforts George Ticknor met with much 
opposition that 1835 decided resign. Greater pressure and 
more convincing evidence were needed before the conservatives 
would recognize the necessity revisions. 

Progress Reform: the developments outlined far, the ac- 
companying circumstances such the close connection between 
school and church, the relatively small degree competition, and 
the stability and religious character social life weighed heavily 
favor the classical tradition. During the second half the cen- 
tury these circumstances changed decisively. Social problems, and 
the growth secular and scientific thought, bred new interests which 
were alien the interests pursued schools and colleges. Further- 
more, the achievements European universities, German par- 
ticular, made, contrast, the inadequacies the prevailing 
American system more apparent and thus constituted compelling 
argument for revision. The force these circumstances and their 
effect upon foreign language study show clearly the experience 
President Barnard. While professor the University Alabama 
and later the University Mississippi, Barnard took active 
part defending the classical curriculum. speech given 1855, 
considered the following principles fundamental for college 


The curriculum should embrace the number and variety studies 
properly disciplinary, and the amount each, which necessary ade- 
quately thorough intellectual training. the choice these, the question, 
how far they are practical, made entirely subordinate the higher 
objects education. 

should not embrace greater amount than can well and com- 
pletely mastered, within the period time over which spread. 

The foregoing conditions being fulfilled, may embrace other studies, 
chosen simply because their value subjects 


the basis these guiding principles Barnard thought best 
reject entirely from the regular course study all subjects which 
were taught primarily for their practical value, long was 
not possible lengthen the period time allotted college educa- 
tion increase the requirements for admission. recommended, 
therefore, that modern languages omitted order concentrate 


Barnard, Improvements Practicable American Colleges 
(Hartford: Brownell, 1856), pp. 
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the “eminently disciplinary and inestimately valuable study 
Latin and Greek.” 

Later, president Mississippi and Columbia, Barnard must 
have felt the urgent need for reform. 1866, address before 
the university convocation Columbia, reaffirmed his high 
esteem for the ancient learning, but admitted that the time had 
come when learning must abandon its claims absolute mo- 
nopoly expressed doubts the success the 
traditional system education opening the students the intel- 
lectual treasures which are locked the languages Greece and 
Rome. measures reform, advised substitution modern 
languages for the ancient languages the preparatory courses and 
postponement the study Latin and Greek until college. 
also interesting note this address that Barnard realized that 
his proposal would considered dangerous heresy the cham- 
pions classical scholarship. When, about this time, Harvard put 
French and German into the required curriculum and made Greek 
and Latin electives, and new colleges with progressive curriculum, 
such Cornell and Michigan, became more prominent, Barnard 
thought expedient accept the elective system. 

the language controversy this period, the opposing sides are 
well represented Cornell and Yale. President White 
Cornell stated: 


impossible find reason why man should made Bachelor 
Arts for good studies Cicero and Tacitus and Thucydides and Sophocles 
which does not equally prove that ought have the same distinction 
for good studies Montesquieu and Corneille, and Goethe and Schiller, and 
Dante and Shakespeare.” 


took the position that, for the purposes discipline and culture, 
the study French and German classics efficient the study 
Greek and Latin, and that equivalent knowledge either 
the two should lead the same college honors. 

Professor Noah Porter Yale College, later Yale’s president, 
took the challenge his article “The American Colleges and 


Barnard, “Early Mental Training and the Studies Best Fitted 
for It,” Youmans, The Culture Demanded Modern Life. (New 
York: Appleton, 1867). 

Quoted from letter White the New York Tribune, March 
16, 1868. 
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the American the ground that language “thought 
made visible” and that most the intellectual relations either 
things thought can only discerned attention to, and 
apprehension of, the relation words, contended that language 
study the most efficient instrument discipline. gave decided 
preference the ancient languages not because they are the root 
all modern literature and modern languages, not because the 
terminology modern science has been derived from these lan- 
guages, not because Greek the original language the New 
Testament, but because modern languages and modern literature 
can only convey modern thought—thought with which the student 
conversant—whereas the ancient languages and their literature 
acquaint the student with world which different from the mod- 
ern period. claimed that the student will profit more the 
contrast between the self-cultured pagan and the self-denying 
Christian, between the idolator country and state and the wor- 
shipper the Father and the Redeemer, than increasing his 
knowledge modern thought. Porter conceded that modern lan- 
guages had become indispensable for the scholar, but believed 
that most schools had provided for that necessity giving instruc- 
tion either the regular the optional course. 

would repetitious describe detail the many articles 
and addresses which defended attacked the far 
modern languages were concerned, the main point issue stands 
out clearly the controversy between White and Porter. White 
accepted modern languages equal value with the ancient 
languages. Porter conceded them certain utilitarian value but 
otherwise considered them inferior. The question, consequently, was 
longer whether modern languages should taught, but whether 
modern languages could accepted parity with the ancient 
languages. his address, “What Liberal Education,” President 
Eliot Harvard University took firm stand this question: 


The next subjects for which claim position academic equality with 


Noah Porter, “The American Colleges and the American Public,” the 
New Englander (January, 1869), pp. 69-114. 

*Some the better known attacks the classics were published 
collected form Youmans The Culture Demanded New Life 
(New York: Appleton, 1867). This challenge was promptly taken 
collection articles defense the classics Taylor Classical 
Study: Its Value Illustrated (Andover: Warren Draper, 1870). 
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Greek, Latin, and mathematics are French and German. This claim rests not 
the usefulness these languages couriers, tourists, commercial travelers, 
and not their merit languages, but the magnitude and worth 
their literatures, and the unquestionable fact that facility reading these 
languages absolutely indispensable scholar, whatever may his 
department urge utilitarian argument, but rest the claims 
French and German for admission complete academic equality the 
copiousness and merit the literatures and the indispensableness the 
language all scholars.” 


The frequent attacks that were aimed Eliot and his opinion 
added little new value, but they show what tensity the con- 
troversy had 

The increasing recognition which the modern languages found 
can gauged the “Fetish Controversy.” Adams, his 
College Fetich, after pointing out how little his ancestors and 
himself had benefited devoting the better part their school 
training the ancient languages, wrote: “Whether viewed 
mental training, would rather, myself, familiar with the German 
tongue and its literature than equally familiar with 
Chamberlain, his Not “College Fetish,” disagreed with 
Adams’ estimate the ancient languages and the Greek par- 
ticular, but admitted that “the literatures France and Germany 
have value which can hardly over-estimated, that the modern 
languages are apt under-valued and that more space can 
allowed them without injury the classical 

Varying somewhat specific emphasis, the supporters the 
modern languages, general, maintained that modern languages 
could should studied not merely the handmaid science, 
but that they could and must studied their own merit. With 
prominent educators such White Cornell, Eliot Harvard, 


*C. Eliot, “What Liberal Education?,” contained collected 
essays and addresses entitled Educational Reform (New York: Century, 1898), 
pp. 101-103. This paper was first read 1884. 

known attacks Eliot are: James McCosh, New Departures 
College Education (Charles Scribner’s Sons: New York, 1885); West, 
Review President Eliot’s Report Elective Studies (New York, 1886) 
Chamberlain, “The Elective Policy,” New Englander (May, 1886), pp. 
459-461. 

College Fetich (Boston: Lee Shepherd, 1883), page 37. 

Chamberlain, Not “College Fetish” (Boston: Willard Small, 
1884), pp. 
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and Gilman Johns advocating the study modern 
languages vigorous way, the tide was definitely changing. Even 
Yale, which far had remained rather conservative, decided, 
1885, require French and German for admission and prescribed 
the study these languages for the sophomores and two years later 
for the freshmen also. many other colleges the modern languages 
made similar progress and, Professor Brandt Hamilton College 
wrote 1888, “The conflict that has taken place 

The question, however, was not entirely settled. many 
instances the smaller colleges refused accept the modern lan- 
guages full substitutes for Greek Latin either the entrance 
the graduation requirements. President Hyde Bowdoin College 
adhered this conservative position. his inaugural address 
1886, stated that would wait for more emphatic demands 
before would grant the A.B. degree any man who had not 
studied Greek and Latin.?? 

The influence Harvard, Johns Hopkins, and other prominent 
universities which had accepted modern languages more equal 
basis altered this situation gradually. Also, the activities the 
Modern Language Association helped much establishing the mod- 
ern languages regular part the preparatory school program 
and thereby exerted considerable pressure upon the conservative 
colleges. numerous articles, modern language teachers argued for 
equality even recommended that the study the modern lan- 
guage should precede that the ancient The situation 
the beginning the Twentieth Century bears witness the 
fact that they had met with success. Thus, Ashmore, professor 

President Gilman expressed his support for the modern languages 
“Ts Worth-while Uphold Any Longer the Idea Liberal Education?,” 
Educational Review, III (1892), 117. 

Brandt, Should the Elements French and German 
Required for Admission All Colleges? University the State New York, 
26th Convocation, 1888. 

Hyde, Addresses the Inauguration the Rev. William 
Witt Hyde President Bowdoin College (Brunswick, Maine, 1886), 
pp. 22-41. 

Among such articles are: Joynes, The Position Modern Lan- 
Higher Education (Nat. Ed. Association, 1876), reprinted the 
1887; Newton, Plea for Liberal Education (Modern Lan- 
guage Series, 1885); Comfort, Modern Languages Education (Syra- 
cuse, 1886); Brandt, op. cit. 
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Latin Union College, contemplating the developments the 
last, century, wrote: “In view the general situation, natural 
ask whether Latin and Greek have any right all place 
the school curriculum, and what that place may be, any 

Conclusion: For many years modern languages along with other 
newcomers held prominent place the curriculum our schools 
and colleges. Institutions, however, are static nature and tend 
gain easily their formal aspects the expense their functional 
qualities. Whenever this tendency asserts itself too strongly edu- 
cational institutions and the form and content the courses become 
formalized, the whole educational process loses effectiveness, and 
will provoke criticism and give cause for changes. was such 
situation that contributed much the decline the classical course 
and made the changes that occurred not only possible but necessary. 
Today, when hostile forces assail language study and other liberal 
arts subjects and reproach them with being irrelevant even 
obstructive the salient interests our times, have reason 
wonder whether the same tendency has not again reached dangerous 
proportions which must counteracted. The move shorten the 
liberal arts course, the wider adoption comprehensive examina- 
tions, even the war-born measure acceleration, and many other 
less publicized plans and revisions, indicate dissatisfaction with 
the prevailing methods and standards and willingness experi- 
ment with new ones. 

language study the concern the teacher over decreasing 
enrollments, meager accomplishments, and general indifference 
toward the subject proves sufficiently that the traditional require- 
ment two three years language study has not achieved 
satisfactory results. consider the requirement sound itself 
and wish maintain it, the achievements must such 
warrant its existence. This means that language study, required, 
must lead useable skill and not only course attendance. 
cannot said that the gravest weakness here lies our instructional 
facilities, for much effort and thought have been spent improve 
our methods and free our instruction unnecessary bulk 
streamlining our grammars, grading our texts, compiling idiom and 
frequency lists, etc. is, however, difficult realize the full value 


Ashmore, The Classics and Modern Training (New York: Putnam, 
1905), 
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these improvements when operate under system require- 
ments which, through abuse and misplaced economy, has lost its 
vitality and has become more formal than functional. These tradi- 
tional requirements with their standards credit hours and grades 
have unfortunately developed into system time serving which 
makes possible circumvent the objective the requirement 
such degree that can longer offer strong challenge 
incentive the average student. would futile clamor for 
expansion the time limit. seems, the contrary, more 
desirable abandon the time limit completely and replace 
requirements proficiency which will justly demand more time 
the slow and dilatory student than the able and industrious one. 
The war with its disrupting effect upon educational institutions may 
well provide excellent opportunity try out new procedures 
language study that can stronger position when normal 
times return. 
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SIMPLER RULES FOR THE MAIN USES THE 
GERMAN SUBJUNCTIVE? 


PAUL SCHROEDER and GERHARD LOOSE 


THE PRESENT treatment the uses the subjunctive seems 
suffer from four defects: 

The use the terms First and Second Present for habe and 
hätte respectively, First and Second Past for habe gekauft and 
hätte gekauft, ete. This seems undesirable for the following 


reasons: 
Because teach our students derive hätte from hatte, 


which call Past. 

Because time reference poor criterion for tense nomen- 
clature, even the indicative system: kommt sometimes refers 
yesterday (historical present), sometimes today, and some- 
times tomorrow. And, mention only one other example, which 
applies English well German, rarely use future form 
does (tomorrow). Why then should not admit that, 
the subjunctive, what semantically Present may morphologi- 
cally Past? 

Because even semantically, sie hätten not all necessarily 
Present: witness constructions like Wenn sie morgen Zeit hätten. 
... Neither does the term Second Present fit contexts like Die Alten 
glaubten, sie hätten recht. Thus, sie hätten morphologically 
always Past, but semantically speaking only occasionally 
Present. 

*Cf. also Schroeder, Alternate Lessons the German Subjunctive, 
1943, and Tackling German, 1942 (both Denver: Smallwood Press); 
Kaufmann, “Erarbeitung the THE GERMAN QUARTERLY, III 
(March, 1930); Jackson, “Debunking the THE GERMAN 
QUARTERLY, III (May, 1930); Griebsch, “Zur Methodik des deutschen 
Sprachunterrichts,” Monatshefte, XXIV (December, 1932); Senn, “The 
Value Historical Grammar for the Teaching Languages,” Monatshefte, 
XXVI, 254 ff.; Meisnest, “Report Nomenclature,” THE GERMAN 
QUARTERLY, VIII (May, 1935); Morgan, “Some Frequency Counts 
German Monatshefte, XXXII (March, 1940), and “On the Teach- 
ing the Subjunctive German,” Monatshefte, XXXIV (May, 1942); 
Boesche, “As Terminology and Treatment the German Subjunctive,” 
Monatshefte, XXXIV (November, 1942). 
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Even were admit that the terminology fitted condi- 
tional sentences, for which was doubt coined, certainly does 
not apply generally Indirect Discourse: 


Die Alten glaubten, sie hätten recht, 


nor the Potential: 


Morgen ginge schon, 


nor als clauses: 


tat, als nicht sähe, 


nor purpose clauses: 
wiederholte es, damit sie nicht vergäße 


not mention some less common constructions. 

detailed discussion the compound tenses the subjunc- 
tive unnecessary, since every one these consists either 
Present Past Subjunctive (or, Prokosch’s terms, First 
Second Present Subj.), plus uninflected verb form(s), i.e., infinitive 
past participle, both. Observe, for example, the subjunctive 
forms singen: 


singe werde singen 

habe gesungen werde gesungen haben (rarely used) 
hätte gesungen würde gesungen haben 


The uninflected forms present difficulties other than those which 
the student has already encountered struggling with the com- 
pound tenses the indicative. most instances, the only problem 
confronting him these compound tenses the subjunctive this: 
the inflected verb Present Past Subjunctive? Why then 
overwhelm him with terms like Second Future Subjunctive, Perfect 
Conditional, ete., thereby hiding the fact that dealing with 
patterns which are perfectly familiar him from his mother- 
tongue, except, possibly, for the form the inflected verb (as 
pedantic thoroughness probably attributable false transfer 
broadside terms used presenting the Latin verbal patterns, 
where these terms are unavoidable (cf. the Latin Pluperfect Sub- 
junctive légisset, which frequently means would have read), 
the English-German system, where they are superfluous. For 
not true that the German compound tenses the subjunctive agree 
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pattern (though not always use) with those English? Aside 
from the difficulty learning the uses these subjunctive patterns, 
the only additional cause error the fact that the English sub- 
junctive patterns are usually indistinguishable form from the 
corresponding indicative ones. 

the above reasoning sound, there need for giving 
two rules for the so-called unreal conditions, one for those referring 
present future time, the other past time, since the patterns 
involved differ the same way English: 


Present Future Time: 


Past Time: 


Another chapter which made appear much more difficult 
than necessary Indirect Discourse, far involves the 
subjunctive. Why demand that the student determine the tense 
used indirectly, via the direct form, especially when this does 
not “work” all instances? seems much more sensible that 
the student should arrive the German pattern via the English 
indirect discourse construction. Let compare the German and 
English indirect discourse patterns their various tenses (the less 
common patterns are added our more detailed treatment 
Indirect Discourse, toward the end this article): 


said sagte 
that she daB sie SINGE (SANGE) 
that she HAD sung daß sie gesungen HABE (HÄTTE) 
that she WOULD sing daß sie singen WERDE (WÜRDE) 
that she WouLD have sung daß sie gesungen haben WERDE 
(WÜRDE) 


not that the German and English patterns agree every 
instance, except that the inflected verb forms (capitalized) are 
preferably the Present German, although even these may 
made agree with the English patterns, indicated the 
forms parentheses? The only important qualification this rule 
that the inflected verb form Past Subjunctive the Present 
Subjunctive would indistinguishable from the corresponding 


Present Indicative: 


sagte, daß sie sängen (not: singen). 
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After this criticism the methods generally employed, let 
now formulate our own. are convinced that they cover the 
ground practically well those criticized, but have the advantage 
being much simpler. That they fail justice the com- 
plexity the living language goes without saying, but this applies 
the prevailing rules well. All claim for our rules that 
they represent useful simplifications the facts. 

First the conditional sentences. These may divided into two 
classes. Class English has the inflected verb the present tense; 
Class the past tense (please note the avoidance the inexact 
terms real, unreal, contrary fact). 

German, Class has the inflected verb the present indica- 
tive; Class the past subjunctive:? 

Class Wenn Zeit hat... 

Class Wenn Zeit hatte... 

compound tenses, the rest the verbal complex (i.e., the un- 
inflected verb verbs) handled English: 

Note that English and German conditional sentences agree 


tense, except that: 
käme. Hence, would have bought May also rendered hatte 


gekauft. 
could have come hätte kommen können 
should have gone hatte gehen sollen 
(He could have come rendered könnte gekommen sein only 
the sense might [possibly] have come). 

warning their students against Wenn tun WURDE.... 
many teachers forget that this may corrected Wenn tun 
SOLLTE well Wenn TATE. suggest the following 
were willing it), also German, Wenn tun SOLLTE 
preferable Wenn tun WURDE. 

Now for Indirect Discourse. The rules usually given for the use 


had), and similar patterns, are rare that they may ignored the first 
year. the sense whenever had, need not included the discussion, 


since this use presents difficulties. 


i 
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the indicative indirect discourse seem perfectly satis- 
factory. They are follows: 

The indicative used: 

Usually when the speaker quotes himself: 


Ich sagte, daB ich Zeit hatte. 


After bewies, zeigte, war gewiß, and the like, the 
use which implies that the person quoting wishes convey the 
impression that endorses the statement quoted: 


bewies, daB nicht getan hatte. 


Also occasionally after sagte, ete., provided that the person 
who quotes wishes make clear that endorses the statement 


quoted. 
Usually after governing verb the present tense: 


sagt, daß krank ist. 


Thus far, then, our treatment agrees with the traditional one. 
Not so, however, where the subjunctive called for. repeat the 
rule given above our criticism the traditional method: 

indirect discourse constructions calling for the subjunctive, 
the inflected verb present subjunctive standard literary 
German, unless this would identical form with the correspond- 
ing present indicative, which case past subjunctive used. 
compound tenses, the rest the verbal complex handled 
English.* One additional point, however, should added: Also the 
du- and ihr-forms frequently appear the past subjunctive, since 
the case many verbs the older forms the present indicative 
these persons were identical with those the present subjunctive 


careful statistical study William Dunn, Some Problems 
Grammar Modern Literary German (Univ. Colo. thesis, 1939), 
shows that promiscuous use the past subjunctive indirect discourse 
rare among authors, matter from what part the German-speaking ter- 
ritory, and matter what may the rule their various dialects. One 
thousand pages recent prose (of the non-naturalistic variety) ten modern 
authors from different parts the German-speaking territory form the basis 
Mr. Dunn’s conclusions. The authors are: Hans Carossa, Hans Fallada, 
Gerhart Hauptmann, Hermann Hesse, Hugo von Hofmannsthal, Thomas 
Mann, Erich Maria Remarque, Joseph Roth, Frank Thiess, and Franz Werfel. 
Where there was choice between Present and Past Subjunctive, the pre- 
dominance the Present over the Past was striking, the score being approxi- 
mately five one! 
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(as still the case forms like redest, ihr redet). Take, for ex- 
ample, the Present Subjunctive machen: 


ich mache wir machen 
machest ihr machet 
mache sie machen 


where all the persons aside from mache are indistinguishable, 
were formerly (machest, machet), from indicative forms, hence 
must replaced indirect discourse Past Subjunctive forms. 
justify the adoption the Present the normal tense the 
following arguments: 

The third person singular far the form most frequently 
met with indirect discourse, hence is, after all, eminently prac- 
tical formulate the rule indicate the behavior this 
person. 

the case the auxiliaries haben, sein, werden, which are 
much more frequently used than other verbs, the rule applies 
more than one person: habest, habe; sei, seiest, sei, seien, seiet, 
seien; werdest, werde. Likewise the case the modal 
auxiliaries and wissen: ich könne, könnest, könne; ich wisse, 
wissest, wisse. And the case those strong verbs which have 
vowel changes the Present Indicative: haltest, halte; 
sehest, sehe. 

Although, strictly speaking, not incorrect use the Past 
Subjunctive any case, the Present Subjunctive stylistically 
preferable where there choice (see note 3), and consequently 
much more frequently met with literature. The superior im- 
portance literary over conversational German for the average 
student will hardly questioned. 

The last, but not least important, argument this: Where 
there choice between two patterns, pedagogically most 
profitable drill that pattern which least like English (if this 
all common, certainly true the usage question). simple 
and very helpful teaching device instruct the class translate 
(in indirect discourse constructions) habe had, sei 
was had, singe sang, etc., and vice versa. 

Examples the various tenses: 

said that sagte, daB 

READ much viel LESE (LASE) 

(less common:) 

READS much 
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HAD read much viel gelesen HABE (HATTE) 
(rarely 

HAs read much 

wouLp read much viel WERDE 


(less common:) 
WILL read much 


have read much viel gelesen haben WERDE 
(less common:) (WÜRDE). 
have read much 
But: 
said that sagte, daB 
they READ much sie viel LASEN 
they HAD read much sie viel gelesen HATTEN 
they read much sie viel lesen WURDEN 
they have read much sie viel gelesen haben WURDEN. 


Most teachers may prefer omit the future perfect tense, since 
extremely rare indirect discourse. The so-called future condi- 
tional, sagte, wiirde viel gelesen haben, somewhat more 
common, but not representing Ich werde viel gelesen haben but 
Ich wiirde viel gelesen haben. This type indirect discourse, how- 
ever, may well put off until the second year, suggested below. 

the teacher considers necessary, may add that where 
English uses the progressive form, the student must act though 
were dealing with the corresponding non-progressive pattern, 
the indicative: 

said that she was singing handled like 

she sang. 


said that she had been singing handled like 
she had sung, etc. 


The only type situation which might better proceed 
from the direct pattern this: 
said that she knew beforehand, the sense of: 


she had known beforehand 
sagte, daß sie voraus gewußt habe. 


But questionable whether such uses are permissible good 
English. Moreover, our rule may used even here, pointed 
out that where that she knew equivalent that she had 
the briefer pattern must ignored. 

consider wise the authors most introductory books 
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that they omit those instances which even the direct form has its 
inflected verb the past subjunctive, e.g., würde schreiben, 
schriebe, hatte geschrieben, etc. Such constructions may well 


put off until the second year. 
the other main uses the subjunctive, the following rules 


are suggested: 

Wish-clauses with inflected verb the present subjunctive 
English also call for the present subjunctive German: 

Lang lebe der König! Long live the king! 

Wish-clauses with inflected verb the past English call for 
the past subjunctive German. compound tenses, the rest 
the verbal complex English: 

Ach, hatte ich.das (nur) gewuBt! Oh, had known that! 

Potential: Like the conclusion conditional sentence Class 
(inflected verb form past subjunctive): 

Das würde besser sein, Das wäre besser. 

Als clauses: Inflected verb usually past subjunctive. com- 
pound tenses the rest the verbal complex English: 

tat, als nichts gesehen hatte (habe). 

Adhortative: Present Subjunctive: 

Edel sei der Mensch. Let man noble. 

After damit (in order that), daB (in order that), the inflected 
verb the past subjunctive, rule: 


Sie arbeitete fleißig, damit (daß) studieren könnte (könne) 


unless the conjunction preceded present tense: 


Sie arbeitet fleißig, damit (daß) studieren kann 
which case modern German prefers the present indicative. 


conclusion let point out that our main strategy have 
the student avail himself the (historically conditioned) similarity 
between English and German subjunctive constructions, which 
usually differ only the inflected verb (if all), the rest 
the verbal complex (in compound tenses) being handled 
English. fact, the uninflected verb forms have special sub- 
junctive patterns all. the student has difficulty identifying 
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the inflected verb form, suggest the substitute term personal verb 
form, which makes clear that that form meant which varies 
with the different persons (and not, say, forms like gekauft, which 
sure have ending, and this sense are also inflected, but 
not one that varies with the persons). The past participle and the 
infinitive may correspondingly termed non-personal forms. 

Another helpful suggestion that the personal verb form that 
form which English usually immediately follows precedes the 
subject.* 


University Colorado 


our treatment the much neglected concessive constructions and 
some minor uses the subjunctive, refer the reader the first item 
footnote above. 


GOETHE’S HOMUNCULUS 
ALBERT SCHOLZ 


THERE DOES not seem any difference opinion regarding 
Homunculus, the artificial little man Goethe’s Faust, 
allegorical figure. However, his origin, two lines the text 
appear have been consistently misinterpreted or, say the least, 
they have received very one-sided explanation. 

After having rather reluctantly agreed follow Homunculus 
with Faust the Mephistopheles concludes with the pro- 
nouncement: 


Ende hängen wir doch 
Von Kreaturen, die wir 


This statement generally considered proof for the theory 
that Mephistopheles was not only partly but decisively and even 
finally responsible for the creation Homunculus. Wagner said 
have reached deadlock with his experiment and have suc- 
ceeded only through Mephisto’s timely appearance the laboratory 
and his active intervention. 

While Erich Schmidt first content with saying: “Mephi- 
stopheles verhilft ihm (H.) zum later calls the little 
being “seine (M.’s) Hermann Baumgart concludes: 
“Wagner hat ihn ersonnen; Mephistopheles verhilft ihm zur Wirk- 
lichkeit and Robert Petsch clearly states: “Daß Mephi- 
stopheles den Homunculus herbeischafft, geht aus Vers 7004 und aus 
Goethes Äußerung Eckermann vom 16.12.1829 even 
says later: “im übrigen gelingt Wagner sein Versuch eben nicht, 
sondern Mephistopheles hext einen der Geister, von denen 
stets umgeben war, die Phiole, zunächst wohl, Faust eine 
Unterhaltung und Ablenkung 


Faust II, line 6952. 

Ibid., lines 7003-04. 

Sämtliche Werke (Jubiläums-Ausgabe), vol. 14, xxiii. 

Ibid., 327. 

Baumgart, Goethes Faust (Königsberg: Wilhelm Koch, 1893), 

Robert Petsch, Goethes Faust (Leipzig: Bibliographisches Institut, 1925), 
674. (Note line 6684.) 

Petsch, op. cit., 676. The last part this statement contradicted 
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may seem futile raise voice against these authoritative 
opinions and the evidence that has been brought substantiate 
them. Yet, the contention this writer that Wagner alone and 
without any help made that strange being the vial. 

Homunculus addresses him the moment be- 
gins speak. Then turns Mephistopheles whom calls 
rogue and, ironically, “Herr His thanking him for being 
here the right time can not interpreted implying recog- 
nition for any aid rendered; for Homunculus stresses the good for- 
tune that brought Mephisto here and desires the latter’s skill and 
assistance for immediate task, because his own existence 
inevitably bound action. Furthermore, the entire beginning 
the dialogue between Wagner and Mephisto clearly supports the 
above contention: 


Wagner: ... Willkommen dem Stern der Stunde! 
Doch haltelt Wert und Atem fest Munde, 
Ein herrlich Werk ist gleich zustand gebracht. 
Mephistopheles: Was gibt denn? 
Wagner: ... wird ein Mensch gemacht. 
Mephistopheles: Ein Mensch? Und welch verliebtes Paar 
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Habt Ihr ins Rauchloch 


Why should Mephisto ask what going on, were helping 
produce the chemical little man? He, who always shows his 
superiority, would have surely let known; yet does exactly 
the opposite almost the end the scene. 

Homunculus, the other hand, after having described Faust’s 
dream™—the vision the Classic Walpurgis Night which Mephisto, 
course, can not see—now becomes bolder and orders him take 
both down Greece where “die klassische 
and where Faust will his his appropriate sur- 
roundings. Mephistopheles with some reluctance finally obeys, 


Julius Goebel who proves one aspect Homunculus, namely that “ein 
Dämon, kein höllischer Geist wie Mephisto.” (Cf. Goethe-Jahrbuch, XXI 
(1900), 214 f.) Much farther goes Paul Alsberg who tries establish com- 
plete identity between Faust and Homunculus and finally says: “Fausts Geist 
steckt der Phiole.” Jahrbuch der Goethe-Gesellschaft, (1918), 123 

Faust II, line 6879. 

Ibid., line 6885. 

Ibid., lines 6832-37. 

Faust II, lines 6903 ff. 
Ibid., line 6943. 
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especially when being told meeting Thessalia’s this 
point even more abruptly commanded Homunculus 
produce the magic cloak and carry Faust swiftly his destina- 
tion while the little man the glass leads the way. Thus, Mephisto 
becomes servant who not only obeys his new master but even 
admires him somewhat repeating the expression “dear and, 
this way, pointing relationship that indicates similarities 
regard powers outside natural human laws. 

And now follows the passage quoted above which, according 
specific stage addressed the audience. is, first 
all, expression general experience man’s life Goethe 
himself stated Every generation certain 
extent dependent the one that follows. our specific case the 
above words can definitely related Wagner who alone called 
father Homunculus and who ordered stay home his 
study while his “son” goes out into the world discover perhaps 
the “Tüpfchen auf das that is, the power that will give him 
full and independent existence. Thus, being left behind, the unhappy 
scholar stands before the spectators visible proof the de- 
pendence upon the creature made. 

was Eckermann—with whom most interpreters agree this 
question—who gave those two lines the meaning generally 
accepted. said: 


Gewiß erscheint der Mephistopheles hier einer untergeordneten Stellung; 
allein ich kann mich des Gedankens nicht erwehren, daß zur Entstehung des 
Homunculus heimlich mitgewirkt hat, sowie wir ihn bisher kennen und wie 
auch der Helena immer als heimlich wirkendes Wesen erscheint. hebt 
sich denn ganzen wieder und kann sich seiner superioren Ruhe 
einzelnen wohl etwas gefallen 


Goethe did not contradict him, quite accordance with his generally 
lenient attitude towards the interpretation his works. His answer 
almost seemed affirm Eckermann’s opinion when said: “ich 


Ibid., line 6977. 

Ibid., cf. lines 7002 and 6885. 

line 7002. 

Eckermann, Gespräche mit Goethe den letzten Jahren seines 
Lebens (3rd ed.; Leipzig: Brockhaus, 1868), Conversation Dec. 16, 
1829. 


Faust II, line 6994. 
Gespräche mit Goethe. Conversation Dec. 16, 1829. 
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habe schon gedacht, ich nicht dem Mephistopheles, wie 
Wagner geht und der Homunculus Werden ist, einige Verse 
den Mund legen soll, wodurch seine Mitwirkung ausgesprochen und 
dem Leser deutlich Yet, never did this. also did not 
object Eckermann’s next statement that followed Goethe’s reply: 
“Das könnte nicht schaden, angedeutet jedoch ist schon, 
indem Mephistopheles die Scene mit den Worten schließt: Ende 
hängen wir doch ‘Sie haben recht,’ sagte Goethe, ‘dies 
könnte dem Aufmerkenden fast genug sein; indeß will ich doch noch 
auf einige Verse This also did not do. Thus, all remains 
wishful thinking the part Eckermann; for his next answer 
Goethe definitely points the very general meaning those two 
lines Faust. 

Moreover, does not all lie the nature Mephisto, this 
great impostor, help create being that continuously active. 
Faust clearly reveals the true nature Mephistopheles and his 
principal aim these words: 


Werd’ ich beruhigt mich auf ein Faulbett legen 


or 


Werd’ ich zum Augenblicke sagen: 
Verweile doch! bist schön! 

Dann magst mich Fesseln schlagen, 
Dann will ich gern zugrunde gehn!” 


Thus, idleness and sloth, the opposite activity, are the real goals 
into which Mephisto tries lead Faust. How could therefore 
assist creating being diametrically opposed idleness! 
Another and more subtle reason for the above contention may 
found the relative position the three characters and their 
place within the drama whole. Homunculus’ primary purpose 
existence that must lead Faust ancient Greece, the land 
Helena. Mephistopheles not all eager there; does 
not feel home among Hellas’ cool unveiled sphinxes and may not 
appear before Helena, the symbol classic beauty and Faust’s 
desire and goal. has change into the symbol 
worst ugliness whose röle then plays Helena’s palace. Wagner, 


Faust line 1692. 
Ibid., lines 1699-1702. 
Faust II, lines 8026 ff. 
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the dry scholar, capable living only his study and cannot 
create complete human being. Homunculus must always remain 
his vial outside which—having natural “Lebenskeim”—he 
bound lose his precarious existence. This also explains his 
ardent desire “zu and finally breaks the 
throne Galatea and joins the sea all four elements: “Feuer, 
Wasser, Luft und 


St. Louis University 


Tbid., lines 7831 and 7858. 
Ibid., cf. lines 8482 ff. 
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von 


THE Europe replete with instances which public 
figures, particularly writers, were forced flee from their native 
countries. Diverse reasons were responsible for compulsory migra- 
tions which Frenchmen have fled Germany, Italians France, 
Germans England, Russians Switzerland, all them 
America, and infinitum. The story such peregrinations 
strikes peculiarly tragic note for the writer, who, above all 
people, derives his spiritual sustenance, the raw material for his 
work, speak, from his own lingual group. When compelled 
live land speaking tongue foreign him, the flow lan- 
guage stimuli ceases. must draw upon whatever has stored 
within. Examples men and women who have achieved mastery 
another language such extent that they were able write 
creatively the new medium are conspicuous their rarity. 

the course the last ten years emigration writers has 
taken place once more vast scale. The route has been largely 
from Germany the United States, often way England 
France. Intercession the film industry the one hand and 
favorable climate the other have caused the settling large 
part this gifted group Los Angeles. Quite aside from the non- 
literary professions, list those associated with German literature 
constitutes distinguished roster. The best known among those now 
living Los Angeles are: Vicki Baum, Bert Brecht, Alfred Döblin, 
Lion Feuchtwanger, Bruno Frank, Leonhard Frank, Emil Ludwig, 
Heinrich Mann, Thomas Mann, Ludwig Marcuse, Alfred Polgar, 
Erich Maria Remarque, Wilhelm Speyer, Berthold Viertel, and 
Franz Werfel. 

August 10, 1943, Alfred Döblin, the novelist, became sixty- 
five years old. August celebration was held the Pablo 
Rey Playhouse Santa Monica, small theater seating about 
hundred. Guests were admitted upon presentation invitations 
which were exchanged for tickets, the price which was determined 
the recipient. All money contributed comprised birthday gift 
Döblin. 

Guests associated with the theater cinema included Peter 
Lorre, Alexander Granach, and Fritz Kortner. Refugees the field 
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music were represented Hanns Eisler, Ernst Toch, and Leopold 
Jessner. Many the writers mentioned above were present, but 
there were others who belonged there and who might have been there 
but for self-inflicted death. Ernst Toller had committed suicide 
New York 1939, Walter Hasenclever and Ernst Weiss France 
1940, Stefan Zweig Brazil 1942. 

The atmosphere the Pablo Rey Playhouse was one 
subdued dignity, and the program was devoted quiet eulogy 
Alfred Döblin. Heinrich Mann, the introductory speaker the 
evening, drew comparisons between his deceased friend, Arthur 
Schnitzler, and Döblin. Both had been physicians—the former 
Vienna, the latter Berlin—and the works both, quote Hein- 
rich Mann, reflected their intimate knowledge the physical 
well the intangible and psychological. Heinrich Mann, the 
choleric fighter, speaker, and writer former days, spoke, one felt, 
with difficulty. protracted illness and the precarious existence 
refugee have left their mark. 

Numbers from the modernistic music Eisler, Toch, and 
Schönberg were offered the program because their presumable 
compatibility with Döblin’s experimental forms the novel. 
movement from new work Eisler was dedicated Döblin, who, 
however, feels little, any, affinity with discordant music the 
school. 

Berthold Viertel, who published volume poetry New 
York read letters written Döblin for his sixty-fifth 
birthday fellow-writers exile, who struck positive chords, 
underscoring the constructive values Döblin’s endeavors. Subse- 
quently, Ludwig Hardt solemnly read Kleist’s Gebet des Zoroaster. 
contrast, the actor Alexander Granach, formerly distinguished 
portrayer Hauptmann röles, wrung the last bit dramatic 
intensity from the death scene Berlin Alexanderplatz, “Der Tod 
singt sein langsames, langsames Lied.” 

The droll humor inherent Berlin dialect was exploited effec- 
tively Blandine Eberling her excellent rendition Berliner 
Chansons, “Aus dem Leben eines armen Mädchens,” beginning “Mit 
eenem Ooge kieckt der Mond mir an.” Döblin, who for many years 
had labored physician the poorest section Berlin, called 
for encore after encore. 


Berthold Viertel, Fürchte dich nicht (New York, 1941). 
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Fritz Kortner read excerpt from the second volume Wallen- 
stein, and Peter Lorre brought the program close reading 
from hitherto unpublished work Déblin which marked the third 
volume his big epic 1918. The first the only one published 
thus far.2 The manuscript from which Lorre read entitled 
Karl und Rosa (Karl Liebknecht and Rosa Luxemburg). The actor 
read impressively scene depicting Berlin’s Siegesallee peopled with 
the phantoms German soldiers fallen all wars. Dialogues among 
the marble kings and generals lining the Siegesallee form macabre 
framework for the ghostly procession. 

was Döblin himself who, speech grateful acceptance 

for the evening, made the only allusion the common experience 
that formed bond among most those present. Döblin had given 
more public testimony respect his attitude toward the timely 
problem politics and literature brochure published Paris 
1938. spoke briefly himself this pamphlet. could 
substitute Los Angeles for Paris the following and the description 
would still applicable. Including himself under “Geistesrevolu- 
tionäre” modern German literature, wrote: 
schlendert ein älterer Herr, Zigarette Mund, Hände den Mantelta- 
schen, trägt eine scharfe Brille, hat ein glattes lebendiges Gesicht. ist Alfred 
Döblin, der Paris ebenso spaziert wie einst Berlin. Nur Arzt darf hier 
nicht sein; wie würde sich erst über, die Pariser freuen, wenn sie deutsch 
sprächen und ein bißchen 


After leaving Germany 1933 Döblin spent seven years 
France before coming the United States. these years wrote 
Babylonische Wanderung, the tragic-burlesque emigration god, 
book social criticism Pardon wird nicht Gegeben, and Land 
ohne Tod, contrast the mythical world South American 
Indians with European civilization, “eine Art Generalabrechnung 
mit unserer Zivilization,” himself called it. His Bürger und 
Soldaten 1918 appeared 1939, was pointed out, and 1940 

The imaginative works the variously gifted Alfred 
reflect deeply spiritual and cosmic-religious feeling with strong 
emphasis the ego, the individual. The ego, and Döblin, has 


Alfred Döblin, Bürger und Soldaten 1918 (Stockholm, 1939). 

Alfred Döblin, Die Deutsche Literatur (Im Ausland seit 1933) (Paris, 
1938), pp. 

Döblin, The Living Thoughts Confucius (New York, 1940). 
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not intervened actively public problems the day, but slowly, 
recent years, his thinking has tended toward form that enabled 
him more and more take positive stand, and hence act. 

his speech August 14, firmness and sharp delineation 
attitude were more apparent than ever before. First touched 
briefly his experiences member the Berlin Academy until 
1933. had witnessed the ousting Heinrich Mann, its former 
president, through the efforts Max von Schillings. Using the 
episode springboard, Döblin described the clear-cut policy 
the nationalist group and the motivating power the famous 
“Hermnklub.” The difference exhibited the was their 
tolerant passivity and the accompanying paralysis action. While 
can follow Döblin’s main thesis culminating the trenchant 
dictum, “Die Relativität ist der Tod aller Moral,” how are 
judge his reference von Schillings, “Ich glaube, war Kom- 
ponist!”, Rudolph Binding, “Ich glaube, war Kürassier!” 
Only embitterment and the resultant transformation political 
censure into condemnation the whole man and his works can 
explain such derailment criticism. 

Döblin’s life has perhaps been marked greater tragedy than 
that other refugees. pointed out August that, 
his four sons, one had fought the French army and was taken 
prisoner. second son was civilian life Marseilles, according 
latest reports. third was serving the American army, and the 
youngest was attending high school Los Angeles. The latter, 
Stephan, having left Germany the age five, now speaks only 
French and English. Stephan was present the Pablo Rey 
Playhouse but understood not word. The father lives 
English-speaking country, speaks French his home, since does 
not feel his English satisfactory, and continues write 
German. The situation holds poignancy, even age which 
countless tragedies have occasioned gradual hardening emo- 
tional arteries. 


University Southern California 


BARTLEY CAMPBELL’S PARTNER BERLIN 
Horst FRENZ 


THE recent edition Bartley Campbell’s plays! Professor Napier 
Wilt has furnished large number reviews showing the popularity 
this playwright home and abroad. attempt establish 
the facts pertaining the production American plays Europe, 
have come across various newspaper announcements that give ad- 
ditional information concerning the performance Campbell’s 
Partner (Mein Kumpan) the Residenz-Theater Berlin and 
review this play the Norddeutsche Allgemeine Zeitung which 
far more favorable than that Die Gegenwart quoted Professor 
Wilt.? suggests, explanation the success the American 
play, the familiarity the German audience with stories the 
American West, and refers the work pictorial illustration 
scenes already encountered” translations from American authors 
stories Western life Germans who had had first-hand 
knowledge it. 

should like advance another reason for the interest the 
clientele the Residenz-Theater American play. few months 
earlier—in January and February 1883—this particular play- 
house had welcomed Edwin Booth; and for about four weeks Berlin 
audiences had thronged see his interpretation Hamlet, Lear, 
Othello, and After having witnessed performances the 
great American actor they would probably predisposed give 
good reception native American play. 

Apparently Partner had been designed for only few eve- 
nings the beginning the winter season 1883, but its unexpected 
success induced the director the Residenz-Theater, Emil Neumann, 
extend the run nineteen performances—from September 
October these the production September particularly 
noteworthy, for the American play was preceded prologue 
celebration the birthday “Ihrer Majestät der Kaiserin.” 

From the newspaper account becomes evident that Bartley 

White Slave and Other Plays. Bartley Campbell. Edited Napier 
Wilt. Volume XIX “America’s Lost Plays” (Princeton, 1941). 

pp. LII-LIII. 

forthcoming article “Edwin Booth Polyglot Shakespeare 
Performances” the Germanic Review. 
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BARTLEY CAMPBELL’S PARTNER BERLIN 


Campbell was present the Berlin performance Partner, and 
from other announcements the same paper must concluded 
that the author assisted Neumann staging the play. Thus Camp- 
bell may regarded perhaps the first American playwright 
participate the production play his own Germany. 

This the review from the Norddeutsche Allgemeine Zeitung 
September 18, 1883: 


Tempora mutantur, nos mutamur illis, die Zeiten ändern sich und 
wir mit ihnen, konnte Sonnabend mit Recht Residenztheater ausgerufen 
werden. Wer hätte gedacht, daß gerade dieses Theater, das deutsche Heim 
fiir die Geistesprodukte von Sardou und Dumas, jene Biihne, auf welcher der 
auf deutsche Nerven prickelnd wie Champagner wirkende französische 
Esprit sein dauerndes Quartier aufgeschlagen, der Berliner gewohnt war, 
die Darsteller nur Gesellschaftstoilette sich bewegen diese 
Bühne dem frivolen franz. Salonstücke den Rücken wenden, zum Volksstücke 
übergehen, und—was die Hauptsache ist—damit einen Erfolg erzielen könnte! 
Variatio delectat, dachte der Direktor Neumann; wie der mit Trüffeln über- 
sättigte Feinschmecker zur Abwechslung auch mal Kartoffeln und Hering mit 
vielem Appetit genießt, setzte seinem die feine franz. Küche gewöhnten 
Publikum als erste Novität dieser Saison eine derbe, kräftige amerikanische 
Hausmannskost vor. Das Experiment ist als gelungen betrachten, denn das 
vieraktige amerik. Charaktergemälde von Bartley 
Campbell: ‘‘Mein (my partner), wurde mit großem 
aufgenommen. Das Leben den kalifornischen Minendistrikten ist 
Deutschland durch die Erzählungen Bret und durch 
die Übersetzungen amerik. Humoristen von Moritz nicht mehr ganz 
unbekannt geblieben. war daher auch nicht eine vollständig fremde Welt, 
welche sich “Mein Kumpan” dem Zuschauer erschloß; fand den 
Persönlichkeiten des Stückes schon bekannte Züge, der Handlung, die sich 
auf der Bühne vor ihm abspielte, Anklänge früher Gelesenes; das Ganze 
bildete gewissermaßen eine lebendige Illustration den Schilderungen der 
oben genannten Autoren. 

Jeder, der auch nur durch Lektüre eine Anschauung von dem Leben 


Gerstäcker, Ruppius, Strubberg, and Möllhausen may con- 
sidered imitators Cooper particular sense, for they became frontiersmen, 
travelers, and adventurers America, studying the life settler and Indian 
first hand and making use their observations their novels American 
life.” Price, English-German Literary Influences (Berkeley, 1919), 561. 

German version Bret Harte’s Tales California, for instance, ap- 
peared ca. 1870. 

Between 1874 and 1877 Moritz Busch, distinguished translator Dickens, 
Thackeray, and other British writers, made translations American stories and 
novels which, under the title Amerikanische Humoristen, were issued the 
Leipsic publisher Grunow. The series twelve volumes included Mark 
Twain, Artemus Ward, and Aldrich. 
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Amerika jenseits der Felsengebirge sich erworben hat, weiß, daß dort Le- 
bensauffassung, Umgangston und Witz andere sind als Europa, versteht, 
daß dort einer erst Werden begriffenen Gesellschaft Konflikte und 
Katastrophen sich nicht abspielen und abspielen können wie bei durch 
mehrhundertjährige Erziehung gedrillten Nationen, und findet daher den 
Vorgängen, welche das Stück bringt, nichts Unerwartetes, wenn auch bei 
manchen hier recht grell erscheinenden, aber genau nach der Wirklichkeit 
gezeichneten Szenen das Gefühl bei ihm die Oberhand gewinnt: Derartiges lasse 
sich wohl lesen, sei aber doch, weil unseren Sitten und Anschauungen sehr 
entgegen, Deutschland für die Darstellung nicht geeignet. Der Reiz des 
Fremden und Neuen, die oft spannende Handlung, das gute Spiel der Darsteller 
ließen jedoch darüber hinwegsehen. “Mein Kumpan” ist von einer bühnen- 
kundigen Hand geschrieben und sehr geschickt gearbeitet. Die einzelnen Persön- 
lichkeiten sind mit kräftigen, wenn auch etwas derben, auf ein amerik. Publikum 
berechneten Strichen gezeichnet; die Schürzung und Lösung des Knotens wird 
nicht von außen hineingetragen, sondern ergiebt sich aus der Entwicklung 
der Charaktere. Ist dem Campbell’schen Werke auch gerade nicht ein großer 
literarischer Wert zuzusprechen, kann doch auch nicht als ein gewöhn- 
liches mit groben Mitteln arbeitendes Sensationsstück bezeichnet werden. 


After description the plot, the German critic continues: 


Dekorationen und Kostiime des von Direktor Neumann, wie der Zettel 
hinzufiigt, unter Mitwirkung des Verfassers Szene gesetzten Stiickes tragen 
den Stempel des Naturgetreuen, und die Darsteller bemiihten sich sichtlich 
und nicht ohne Erfolg, den richtigen Miner-Ton treffen. Herr Brandt, 
welchem die Hauptrolle des Joé Saunders zugefallen war, spielte diesen etwas 
schwärmerischen und exaltierten Goldgräber überaus sympathisch; Herr Pansa 
machte aus dem ehemaligen Major der Unionsarmee, Friedensrichter und 
Mitglied der Legislatur Washington Britt’ eine vortreflliche, mit reichem Humor 
ausgestattete, echt amerik. Charge; Herr Haak trug mit Würde und Anstand 
die unglückliche Bösewichtsrolle des Oliver als edler Vater debütirte 
der früher dem Wiener Stadttheater angehörige Herr Morvay (William Bran- 
wenn Betracht gezogen wird, daß alte Leute nie viel Feuer besitzen, 
nicht schlecht. Herr Bollmann war der kleinen Rolle des Ned Singleton, des 
“verfluchten Kerls den Minen”, wie Oberst Ollendorf aus dem “Bettel- 
studenten” ihn nennen würde, recht gut; Herr Bornemann hätte den ehemaligen 
Akrobaten Sam Bowler pointirter spielen und Herr Schramm als Holländer 
Stuyvesand van wohl den Berliner Dialekt vermeiden können. Auf 
einem ganz neuen Felde debütirte Herr Wallner; gab den Chinesen Wing-Lee. 
Maske und Kostüm waren sehr gelungen. Wenn, wie die Kenner behaupten, von 
seinem Spiel und der Diktion dasselbe gesagt werden muß, sind diese Art 


"In the manuscript published Professor Wilt, the two characters Oliver 
Mordam and Stuyvesand van Braaken are called Josiah Scraggs and Wellington 
Widgery respectively. Furthermore, the Berlin review speaks Washington 
Britt and William Brandon instead Henry Clay Britt and Mathew Brandon. 
These differences suggest another version the play the basis for the German 
translation. 
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wilder Rollen gewi8 das Feld, das der Genannte Zukunft mit Gliick beackern 
wird. 

Von den Damen des Residenz-Theaters stattete Fr. Pöllnitz die alte 
Haushälterin Posie Pentland mit vieler Laune aus; Frl. Hocke war als Grace 
ein reizender Backfisch, und Frl. Paulo spielte die romantische, unglückliche 
Mary mit vieler Wärme und Empfindung. Wie schon oben gesagt, wurde das 
unseren Anschauungen fern liegende Stück mit großem Beifall aufgenommen 
und Verfasser und Direktor Schlusse gerufen, während die Darsteller für 
ihr vortreffliches Spiel nach jedem Akte durch mehrmaligen Hervorruf belohnt 
wurden. 


Indiana University 


AND NOTES 


NEWS 


CHAPTER NOTES 

Reports have been received from the secretaries sixteen our 
A.A.T.G. chapters. Full treatment has been given the various meet- 
ings these chapters past issues. However, there are some ad- 
ditional data the secretaries’ reports which should interest 
other secretaries and the members general: 

The memberships the chapters were reported follows: one 
chapter has over 150 members, two have from 30-35, three from 25-30, 
five from 15-20, three from 10-14, and two have less than mem- 
bers. 

Aside from the one chapter which found advisable become 
inactive for the duration, the number meetings held the various 
chapters during the academic year 1942-1943 was follows: one 
chapter (Minnesota) held four meetings, one (Rochester) held three, 
five held two, three held one, and five held meetings all (largely 
due the distance the members would have travel). one 
chapter (Wisconsin) the annual May meeting was postponed until 
November that could held conjunction with the annual 
state teachers’ meeting. Dr, Stubing provided the Hudson 
Valley Chapter with “News Letter” which gave the members 
personal and factual data which ordinarily would have been pre- 
sented chapter meetings. 

Readers will note, consulting the “Officers Chapters,” that 
many instances the officers last year have been reelected have 
been held over. For those chapters whose members are unable 
come together these days for meeting this procedure has the ad- 
vantage providing constant group which can act clearing 
house information. lieu News Letter seems the 
best substitute for personal contacts within the various chapters. 
Your Managing Editor would only too pleased receive copies 
any chapter bulletins and other items interest our readers. 
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TREASURER’S ANNUAL REPORT 
Year ending December 1943 


Balance December 15, 1942: 


Corn Exchange Bank Trust Co., New York .............. 522.67 $1,459.90 
Statement Receipts: 
Royalties, Min. Standard German Vocabulary ............ 40.00 
$2,030.10 
$3,474.00 
Statement Disbursements: 
Stationery, Postage, Telephone 127.57 
102.50 
Committee College Curriculum 6.50 
Safe Deposit, The First National Bank Philadelphia .... 6.00 
Check outstanding (1942): paid 6.00 
52.09 $1,980.50 
$1,493.50 
Actual Balance, December 1943: 
Reserve Fund: 
The Western Saving Fund Society, Philadelphia ....... 300.00 
The First National Bank Philadelphia .............. 823.50 $1,493.50 


Respectfully submitted by: Treasurer 


HAVE examined the Treasurer’s accounts and certify that his report 
shows the true and correct condition the finances the American 
Association Teachers German for the year ending December 


1943. 
December 13, 1943 HEMMINGHAUS 
Treasurer, Metropolitan Chapter, A.A.T.G. 


OFFICERS CHAPTERS, A.A.T.G., 1943-1944 


BOSTON 
President: Eric Hartmann, Milton Academy, Milton, Mass. 
Vice-President: Waldo Peebles, Boston Univ., Boston, Mass. 
Secretary-Treasurer: Katharine Schubarth, Girls’ Latin School, Boston, 
Mass. 
CENTRAL NEW YORK 
President: Karl Koenig, Colgate Univ., Hamilton 
Vice-President-Treasurer: Godfrey Ehrlich, Syracuse Univ., Syracuse 
Secretary: Marguerite Williams, Utica Free Academy, Utica 
CHICAGO 
President: Elfrieda Ackermann, Langland School, Chicago, Ill. 
Secretary: Helen Emerson, Lyons Township Jr. Coll., Grange, Ill. 
Treasurer: Grace Buchwalter, Taft H.S., Chicago, 
FINGER LAKES 
President: Anna Meyer, Central H.S., Binghampton, N.Y. 
Secretary: Lazetta Gehm, North HS., Binghampton, N.Y. (Now the 
Treasurer: Clara Munson, Elmira Free Academy, Elmira, N.Y. 
HUDSON VALLEY 
President: Ruth Hofrichter, Vassar Coll., Poughkeepsie, N.Y. 
Vice-President-Treasurer: Corinne Rosebrook, Emma Willard School, Troy, 


N.Y. 
Secretary: Hedwig Rusack, Catskill H.S., Catskill, 
ILLINOIS 


President: Louis Rademacher, Community HS., Hillsboro 

Vice-President: Jeanette Hills, Urbana H.S., Urbana 

Secretary-Treasurer: Gilbert Kettlekamp, University H.S., Urbana 
IOWA 

President: Erich Funke, State Univ. Iowa, Iowa City 

Secretary-Treasurer: Kracher, Univ. Dubuque, Dubuque 
METROPOLITAN 

President: Charlotte Pekary, New York Univ., New York City 

Vice-President: Frieda Talmey, Christopher Columbus HS., New York City 

Secretary: Marie Louise Fischer, Andrew Jackson H.S., New York City 

Treasurer: Edgar Hemminghaus, Hunter Coll., New York City 
MICHIGAN 

President: Bihl, Univ. Detroit, Detroit 

Vice-President: Jacob Hieble, Michigan State Coll., East Lansing 

Secretary-Treasurer: Werner Striedieck, Univ. Michigan, Ann Arbor 


MINNESOTA 
President: Emma Birkmaier, University H.S., Univ. Minnesota, Minne- 
apolis 


Vice-President: Alan Holske, Univ. Minnesota, Minneapolis 
Secretary-Treasurer: Ella Liskey, Central Minneapolis 


OFFICERS CHAPTERS, A.A.T.G., 1943-44 


NEW JERSEY 
President: Katharine Cassell, Grover Cleveland Jr. HS., Elizabeth 
Vice-President: Bernhard Ulmer, Princeton Univ., Princeton 
Secretary: Helen Flanagan, Grover Cleveland Jr. HS., Elizabeth 
Treasurer: Emil Jordan, New Jersey Coll. for Women, New Brunswick 
READING (inactive for the duration) 
President: Lloyd Stutzman, Mt. Penn Mt. Penn. Pa. 
Secretary: Edwin Haag, Wyomissing H.S., Wyomissing, Pa. 
Treasurer: Fred Schaefer, Northwest Jr. H.S., Reading, Pa. 
ROCHESTER 
President: Arthur Hanhardt, Univ. Rochester, Rochester, 
Ist Vice-President: George Condoyannis, Univ. Rochester, Rochester, 
2nd Vice-President: Marian Laley, Benjamin Franklin Rochester, 
N.Y. 
Secretary: Martha Betz, East H.S., Rochester, N.Y. 
Treasurer: Adelaide Biesenbach, Madison H.S., Rochester, N.Y. 
SOUTHERN CALIFORNIA 
President: Harold von Hofe, Univ. Southern California, Los Angeles 
Secretary-Treasurer: Selma Rosenfeld, Los Angeles City Coll., Los Angeles 
TENNESSEE 
President: John Frank, Vanderbilt Univ., Nashville 
Secretary-Treasurer: John Kind, Univ. Tennessee, Knoxville 
WESTERN NEW YORK 
President: Annemarie Sauerlander, Univ. Buffalo, Buffalo 
Ist Vice-President: Ruth Westermann, Kensington, Buffalo 
2nd Vice-President: Beulah Harms, Kenmore Kenmore 
Secretary: Elizabeth Koepf, West Seneca H.S., Station Buffalo 
Treasurer: Helene Metz, Ebenezer H.S., Ebenezer 
WISCONSIN 
President: Workman, Univ. Wisconsin, Madison 
Vice-President: Paul Koehnecke, Concordia Coll., Milwaukee 
Secretary-Treasurer: Frieda Voigt, Univ. Wisconsin Milwaukee 


LETTER: 


Readers will interested 

article Professor Harold 
von Hofe, “German Literature 
Exile: Alfred Döblin,” which 
appears the eurrent number 
the GERMAN QUARTERLY. This 
direct response the letter 
your Editorial Board, which 
was printed the May, 1943, 
issue your GERMAN 
TERLY (XVI, 158 ff.) where 
stated: 
“Neues aus Deutschland,” 
interesting suggestion has been made 
and would welcome volunteer, 
several volunteers, 
such task, namely, series per- 
sonals prominent Germans, either 
course, our hemisphere several out- 
standing representatives the best 
qualities the Germans—one need 
mention only Thomas Mann Franz 
Werfel. Items interest about such 
personages would real con- 
tribution our pages. 


Professor von Hofe hopes 
able present other such 
articles future issues. 
course, his material will come 
largely from California, for 
which reason other volunteers 
would welcomed from other 
sections the country. Your 
Editorial Board hopes that these 
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articles will interest and 
value our readers. 

Despite the fact that the 
GERMAN QUARTERLY wishes 
emphasize pedagogical matters 
that would interest both the sec- 
ondary and the college teacher 
German, the problem se- 
curing such articles has been 
perennial one under each the 
three editors your journal has 
had. Both Professors Bagster- 
Collins and Mankiewicz strove 
maintain proper balance be- 
tween pedagogical and literary 
articles. Each found himself 
deluged with literary contribu- 
tions while mere trickle 
pedagogical articles was forth- 
coming. The war has caused 
reduction the number lit- 
erary papers without adding 
the small stream pedagogical 
ones. Unless our readers are also 
contributors the type ar- 
ticle they wish read, un- 
balanced QUARTERLY sure 
result. 

this connection, Professor 
Morgan has distributed 
two memoranda which were re- 
produced part the No- 
vember, 1943, GERMAN QUAR- 
TERLY (pp. 199 ff., 208) that 
our readers might have the bene- 


fit them. Professor Morgan 
emphasized point that must 
concern all language teachers: 


Extravagant claims for the “inten- 
sive” language course should dis- 
counted. new principle lan- 
guage learning involved, and the 
results attained wil! found close 
scrutiny maintain constant ratio 
the amount time spent teach- 
ing and learning. 


for the language teachers 
themseves consider now what 
objectives may set post- 
war education and what meth- 
ods will most satisfactorily and 
economically yield those objec- 
tives. the massive “Foreign 
Language Study” the twenties 
thrown into the discard? 
Can best learn read 
foreign language following 
purely aural-oral method? the 
spoken language yields the best 
return intensive courses (six 
nine months instruction 
the rate seventeen class hours 
per week), can obtain the 
same results with classes that 
meet three five times week 
for period of, most, two 
academic years? These ques- 
tions are already arising (cf. 
Leonard Bloomfield, 
Guide for the Practical Study 
Foreign Languages [Balti- 
more, Md.: The Waverly Press, 
Inc., 1942]) and have been re- 
ported Time (Vol. XLII, No. 
[Oct. 18, 1943], pp. f.). 
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Such matters might well dis- 
cussed our pages, and contri- 
butions and correspondence con- 
cerning them are more than wel- 
come. 

Your Editor has tried the 
“News and Notes” section 
this number review the activi- 
ties the various chapters 
the A.A.T.G. Many them find 
that even local meetings are im- 
possible for the present because 
gasoline rationing. Secretaries, 
and indeed all members, our 
chapters are urged read these 
comments and send news 
and suggestions that will 
helpful keeping alive the in- 
terest the various local groups 
these critical days—especially 
those groups whose member- 
ship has fallen below the re- 
quired quota ten. Such active 
participation will strengthen the 
esprit corps our entire or- 
ganization. 

Your Managing Editor and 
Business Manager and our pub- 
lishers are trying their best 
have the GERMAN QUARTERLY 
appear time (by the 15th 
the month). However, the mails 
must used many times pro- 
ducing each issue the QUAR- 
TERLY and war contracts must 
given priority over our work 
the printer’s. Despite the fact 
that have moved our dead- 
lines one month ahead peace- 
time schedules, these other fac- 
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tors occasion numerous delays. 


must ask you pa- 
tient with you are with the 
publishers the monthly and 
weekly periodicals which you 
subscribe. Since have cen- 
tral office which produce 
and print the QUARTERLY and 


since must depend entirely 
the mails, some issues may 
Please not write your Busi- 
ness Manager until the expira- 
tion this period. 

Boarp 


CONSTITUTION AND BY-LAWS THE AMERICAN 
ASSOCIATION TEACHERS GERMAN 


NAME 


The name this Association shall the American Association 
Teachers German. 


II. 


The object this Association shall promote and improve 
the teaching German, publish the interests the 
teaching and the teachers and students German, and 
encourage the spirit cooperation and good-fellowship among its 
members. 

III. 


*1. Any teacher German anyone interested the teaching 
German may become member the Association the pay- 
ment the annual dues defined the by-laws and may con- 
tinue member the payment the annual dues each year. 

The annual dues, which shall subscription the 
official organ the Association, shall payable January and 
member default shall qualified exercise any privilege 
membership. 

*3. Honorary members may elected the Association. 

*4. Local chapters may grant associate memberships teachers 
who teach more than two full courses German. The amount 
paid annually dues such associate members defined 
the by-laws. Associate members are entitled vote the local 
and national meetings and elections but shall not receive the 
GERMAN QUARTERLY. 


IV. 


The officers the Association shall President, three Vice- 
Presidents, and Secretary. 

These officers shall elected ballot the regular annual 
meeting the basis nominations made nominating com- 
mittee. The President and the Vice-Presidents shall elected for 
one year; the Secretary for three years. 


Revised and adopted December 28, 1941. 
Adopted December 29, 1934. 
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making the ballot, due consideration shall given, 
far possible, the representation the several regions, the 
representation teachers from the several schools and colleges, and 
the representation the women members the Association. 


OFFICIAL PUBLICATION THE ASSOCIATION 


The official publication the Association shall known 
the GERMAN QUARTERLY. 

*2. The editorial staff the GERMAN QUARTERLY shall consist 
Managing Editor, eight Associate Editors, and Business 
Manager. The Business Manager shall appointed the Execu- 
tive Council for such terms the Committee shall determine. The 
Managing Editor shall appointed the Executive Committee 
for term three years and the Associate Editors shall appointed 
the Managing Editor for terms three years. 


VI. ADMINISTRATION 


*1. The administration the Association shall the hands 
Executive Council, consisting the President, the Vice- 
Presidents, the Secretary, the Managing Editor the GERMAN 
the Business Manager the GERMAN QUARTERLY and 
six other members, whom two shall elected ballot each 
annual meeting the Association for the term three years 
the manner prescribed the by-laws. The outgoing President the 
Association shall member the Executive Committee for two 
years succeeding his term office. 

The Business Manager the GERMAN QUARTERLY shall also 
the Treasurer the Association. 

*3. The Executive Council, which the President the Asso- 
ciation shall chairman, shall administer the affairs the Asso- 
ciation and shall take such actions may necessary carry 
out its purpose and promote its interests. shall make report 
its activities each annual meeting. 


VII. 


The Association shall hold annual meeting connection with 
the annual meeting the Modern Language Association, such 
time and place the Executive Council may select, and the mem- 
bers shall constitute quorum. 


CONSTITUTION AND BY-LAWS 
VIII. By-Laws 


By-Laws may adopted any annual meeting the Associa- 
tion majority vote the members present voting, provided 
they are previously published the GERMAN QUARTERLY least 
two months prior the time which final action taken. 


IX. CHANGE CONSTITUTION 


*The Constitution may amended two-thirds vote any 
annual meeting. Such amendment amendments may proposed 
the Executive Council written notice sent the Executive 
Council least ten members the Association six months 
advance the annual meeting which action taken. The 
Secretary shall publish the GERMAN QUARTERLY such proposed 
amendment amendments least one month prior the time 
which final action taken and the report the Executive 
Council thereon. 


By-Laws 


FOR each annual meeting the 
President shall appoint committee five, not officers the Asso- 
ciation, present nominations for candidates fill the offices which 
will become vacant the course the year. There shall one 
nomination for President, one for Secretary, and two nominations 
for each the other offices filled the next annual meeting. 
These nominations shall published the GERMAN QUARTERLY 
the form ballot least one month before the date election. 
Blank spaces shall provided for each office under the names 
the candidates nominated the Committee, upon which additional 
names may entered. Active members the Association who 
not attend the annual meeting which the election takes place may 
mail the Secretary these ballots, which, when properly executed, 
shall counted with those cast the meeting. 

regular meeting the Executive Council held connection with 
the annual meeting the Association. Special meetings may 
held the request the President three members the Execu- 
tive Council. 

*3. annual dues regular members shall $2.50, 
which amount includes subscription the GERMAN QUARTERLY. 
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Associate members shall least pay cents per annum, which 
cents shall forwarded the Treasurer the Association. 

organized ten more members the Association good 
standing, provided that the constitution any such chapter shall 
not inconsistent with the purpose the National Association and 
shall have been approved the Executive Council the general 
organization. 

Whenever local chapter organized shall have the right 
withhold fifty cents the $2.50 collected from its members for the 
sole use the chapter, but the remaining $2.00 shall sent the 
Treasurer the Association. 

PAYMENT officers the Association shall 
serve without pay except the Business Manager the GERMAN 
QUARTERLY, who shall compensated for his work the Executive 
Council shall decide. But necessary expenditures incurred its 
officers may authorized the Executive Council, subject 
audit the annual meeting. 

official notices the Association 
shall furnished the Secretary simultaneously the editors 
both the GERMAN QUARTERLY and the Monatshefte fiir Deutschen 
Unterricht. 


REVIEWS 


WALTER VINCENT KAULFERS, Modern Languages for Modern Schools. New 
York and London: McGraw-Hill Book Co. Inc., 1942. Pp. xviii 525. 
$3.50. 


tors), Foreign Languages and Cultures American Education. New York 
and London: McGraw-Hill Book Co., Inc., 1942. Pp. xii 405. $3.50. 

The first these companion volumes distinctive and provocative 
contribution the part foreign languages should play American education. 
boldly presents elaborate detail new ideology, new approach lan- 
guage study the schools, one that stresses social and cultural objectives 
rather than the acquisition foreign language for itself alone. Expressed 
many times and many ways throughout the book the author contends that 
“knowledge and skills have significant values except terms the uses 
which they are put life, i.e., terms the kind human beings they 
enable human beings become. The best way which learn language 
learn something significance and through the language.” Too much 
our teaching, the author rightly holds, limited mere classroom objectives 
rather than life objectives, too much the traditional course stops with 
formal schooling with its emphasis upon rules, paradigms, and drills. 

The book covers very extensive field. The early chapters deal with such 
topics as: the psychology common sense foreign language teaching, 
perspective the teaching pronunciation, grammar, reading, vocabulary, 
and conversation, leading dramatized report work done begin- 
ning class. Later chapters discuss such topics as: extracurricular activities, 
orientation courses foreign cultures, general language and exploratory lan- 
guage, the function the college preparatory course, aims, objectives and out- 
comes relation modern needs and possibilities, evaluation and supervision, 
pre-service and in-service training teachers. The last two chapters, re- 
constructed curriculum for the foreign language arts and rooting the foreign 
language curriculum American life and culture, round out the picture. Im- 
portant mention also are many appendixes that contain material useful 
teachers. 

How would Professor Kaulfers launch the new kind course? Not, 
usual, with textbook which the language facts are gradually and sys- 
tematically presented the form lessons, not with the usual set-up 
paradigms and rules, nor with exercises short connected passages that are 
chosen primarily afford practice vocabulary, syntax, and forms. Instead, 
the course would begin with something that possesses meaningful content, 
something chosen with eye its “effectiveness creating worthy attitudes, 
interests, and appreciations.” Moreover, instead carefully organized lessons 
textbook variety, material informative character would presented the 
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form units larger topics that can readily split into convenient 
units work. For example, chapter seven, translating organic conception 
language into action, gives dramatized report beginning class. The unit 
chosen for the class Spanish “The Pan-American Highway.” have here 
very vivid picture the new plan operation. indeed far removed 
from the usual first days’ approach new language. The main emphasis 
here, always, upon presenting the unit such way that pupils will 
have abundant opportunities hear and use the language vehicle for the 
communication meaningful information and ideas. Language difficulties are 
cleared and practised only when necessary. Instead cultivating translation 
means interpretation, the unit material discussed and interpreted 
English, the foreign language, both depending upon the stage 
learning. One could hardly imagine less conventionalized procedure than 
the one set forth and elaborated the present work. 

The social and cultural objectives undoubtedly appeal progressive 
teachers, and skillful hands will serve the needs pupils widely different 
abilities and interests now herded into foreign language classes. But will 
not become progressively less and less language course than cultural course 
for the rank and file pupils? The only pupils the reviewer worried about 
are those who may interested acquiring accurate knowledge foreign 
language. There are pupils who think that language learning can fun; they 
not mind practising, necessary, language scales and arpeggios. true 
that such pupils might with guidance and special study carry the regular 
class work well, but would not better after all have, wherever possi- 
ble, differentiated classes discussed the chapter entitled “Orientation 


Courses Foreign Cultures”? 

Space forbids even mention the rather overwhelming number practical 
suggestions Professor Kaulfers’ book that deal with language method the 
narrow sense with the broader applications the social and cultural 
approach. must suffice say that all teachers foreign languages should 
study and ponder its contents well. they do, they will learn much about 
difficult yet fascinating subject study and put least some the author’s 
principles and suggestions into practice. 

Foreign Languages and Cultures American Education consists mainly 
reports written teachers foreign languages, English, and social studies 
who participated the experimental program conducted the Stanford 
Language Arts Investigation during the triennium 1937-1940. 

After introductory chapter the editors there follow some twenty 
reports actual class experiences. These present cooperative attempts con- 
struct unified program, cultural programs the foreign languages, and others 
conducted English. the last part the book Professor Kaulfers con- 
tributes two interesting articles under the general heading: Our Creative Röle 
Teachers the Language Arts. Last, and means least, follow over 
one hundred pages very valuable illustrative materials for class use. 

The cultural programs are very diversified character. For example, there 
highly interesting account how “Let’s French Puppet Show” was 
planned and produced connection with the reading L’Abbé Constantin. 
Others bear such titles as: Cultural Enrichment the Spanish Course, De- 
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mocracy Action the Foreign Language Class, Mexicans become Friends, 
Creating Interest German, and many others too numerous mention. 
Teachers will inspired reading these first-hand reports and encouraged 
emulate what others have done make foreign languages more vital 
subject American education. 


JaMes (Editor), Modern Language Teaching the Postwar Recon- 
struction Education. Papers presented the Modern Language Teach- 
ers’ Institute, Ohio State University, June 15-20, 1942. College Educa- 
tion, The Ohio State University, 1943. Pp. 56. $.75. 

The high quality the nine papers published this booklet does credit 
the leadership Dr. Tharp both director the Modern Language 
Teachers’ Institute Ohio and editor educational writings. also makes 
the reader wish that had been able attend the Institute with its “regu- 
larly scheduled lectures, demonstration classes French and Spanish, private 
conference periods, and addresses men prominent the educational life 
the state.” 

The nine keynote addresses that are reproduced the booklet are 
follows: Language Study and the Public Alpheus Smith; Postwar Re- 
construction Education: The Subject-Matters James Fullington; Pan- 
Americanism the United States Willis Knapp Jones; The Inter-American 
Destiny William Manger; Professional Aspects Foreign-Language Teach- 
ing James Tharp; Social Aspects Foreign-Language Teaching 
Willis Knapp Jones; Aspects Foreign-Language Teaching 
Russell Jameson; Historical Aspects Foreign-Language Teaching 
Charles Handschin; Postwar Reconstruction Education: The Teachers 
Arthur Klein. 

Although the topics the papers are exceedingly varied, the underlying 
philosophy surprizingly unified: Foreign languages must look realistically 
the life needs the present and future rather than the verbalizations and 
rationalizations the past they are play significant part postwar 
education. The implications this viewpoint for the training teachers, 
course study building, choice teaching materials, and methodology are 
indicated, though perhaps not always specifically the practicing teacher 
would like. The following quotations from the papers will give the prospective 
reader foretaste the challenging and profitable hour that this booklet 
holds store for him: 

Language, like science and religion, has meaning when considered 
apart from man himself educational thinking realistic, must plan 
terms purposes ends, not terms subject-matters bodies knowl- 
edge tradition, convention, even the words which label our little 
boxes knowledge, deter from the daring and aggressive action which 
the times will increasingly demand the study man his social rela- 
tionships among the most essential elements the curriculum de- 
foreign-language teachers, have provide well-rounded 
and complete pictures the countries whose language teach, our 
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students are regard their inhabitants fellowmen the world to- 
morrow. Our schools will need teach very different way than they 
have heretofore about the peoples the earth, their ways, their origins, and 
their contributions world culture. Features culture such music, art, 
scientific contributions, and social innovations must find free and ready ex- 
change. The public not interested perpetuating any keeping 
any worthy individuals the payroll any sort academic leaf-raking 
erudite shovel-leaning. Instead, the public wants know, What can the 
teacher contribute the job that man now has before him? How quickly 
can and how economically? cannot have good teachers unless 
are willing put forth the educational effort needed prepare them and 
pay them adequate salaries for doing their jobs.” 
WALTER KAULFERS 


Stanford University 


Teaching Modern Language: Brief Manual Methods and Practices. 
CAMERON GULLETTE, CLARK KEATING, and Viens. New 
York: Crofts Co., 1942. 

After short historical survey, this work plunges into the question 
“Trends and Methods,” again approached historical manner. Like some 
other chapters suffers from lack space, which results over-simplification. 
fact, the combining the three chapters, “Trends and Methods,” “In- 
dividual Differences,” and “Choosing Method,” would have greatly enhanced 
the value the presentation. 

Some statements are sure raise strenuous objection. are told that “in 
the hands intelligent teacher the language course will readily find its 
place the new [i.e., integrated social study] curriculum.” Most are 
eagerly searching for the ways and means this; not find the task 
easy and should have appreciated some hints. The same true the chapter 
“Bases Language Learning”: Space too limited explain satisfactorily 
what the “multiple approach” and are left doubt such important 
feature the meaning “speaking,” when makes world difference 
whether consider the oral-aural approach one vocalizing foreign materials 
already imprinted the page the student’s mind, whether are asking 
that indulge free conversation the foreign tongue. While the former 
indispensable the so-called “reading method,” the latter would, con- 
stantly applied, not make for ready progress toward the “reading objective.” 
refer “an increased appreciation the mother tongue, and acquaint- 
ance with foreign cultures” “inevitable by-products language study,” 
the acme optimism (cf. 18)—we can only gasp when such acquisitions are 
imputed even the groups which have been sectioned off the “slow 
sections”! Page also loosely done. seems the reviewer downright 
false discourage any and all extensive reading case the teacher may feel 
that not her forte. The logical conclusion might well drawn that 
teacher whose main strength knowledge grammatical rules and paradigms 
could spend two years’ time with her students concentrating these features 
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alone. also wonder how the authors explain the popularity the Chicago- 
Heath series graded readers Erich Kästner’s works the light their 
statement that “college students resent being asked read juvenile stories 
essays” (p. 35). 

Practically all the objections raised above, however, would obviated 
the teacher were begin this book reading the excellent chapter “The 
Problem Teaching Students Read.” Here, within the brief compass 
six pages, excellent analysis this fundamental problem. The chapter 
“Testing” also very good but unaccountably fails mention the ACE and 
Cooperative Language Tests, although older and less standardized tests are 
listed. the chapter “Civilization Material” appended most helpful 
list textbooks available the various languages, while the following chapter 
devotes over twenty-six pages the sources realia and supplementary ma- 
terials. 

The authors indiscriminately use and for the German. Otherwise 
only two misprints were noted: one, proper name; the other, curiously enough, 
the publisher’s Deutscher Nachtwächter. 

Curtis 


University Washington 


Studies Theodor Storm. Indiana University, 1941. 

Pp. 148, ill. $1.00. 

Contents: Storm and Bertha von Buchan, 11-46; Notes the life 
Storm, 47-56; Notes Storm’s Writings, 57-62; Was Theodor Storm religious? 
63-80; First publication Storm’s poems, 81-89; Datable poems Storm, 90- 
93; Reference list characters Storm’s Novellen, 94-99; Persons associated 
with Storm, 100-105; Bibliography, 106-141; Notes the illustrations, 142-143. 

This handsomely printed volume (glossy paper, fine halftones, wide mar- 
gins) model scholarly patience combined with modesty. For years 
Wooley looked forward the publication biography Storm, for which 
these materials would have been legitimation, some degree; now, with 
the prospect indefinite delay before him, has bravely decided give 
his coupons, were, and put out the raw materials themselves for the 
benefit students and admirers the poet. 

first glance there appears little Wooley the book, which 
made largely data and quotations, and the largest section which 
devoted Storm’s love for Bertha von Buchan, presenting (for the first 
time) the complete correspondence relating that chapter Storm’s life. 
soon one does more than turn the pages, however, one becomes agreeably 
aware discreet, sober, and balanced intelligence, which not only checks 
facts and determines what worth recording, but which capable 
apt and effective expression. 

More than half the volume constitutes what might called Storm 
handbook, indicated the reference lists, the commentaries, and the 
bibliography. Amusingly enough, this comprehensive bibliography, one 
the omissions turns out study “On the Text Storm’s Immensee,” 
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(MLJ, 1923), which showed most American school editions varying from the 
story Storm wrote it, and which led new school edition Wooley and 
myself. 

Divided into sections, the bibliography presents its copious material 
five categories and short list addenda; the latter given alphabetically, but 
the bibliography proper chronologically arranged. Experience shows that 
bibliography thus drawn hard use. are wont look for names 
rather than dates, and the effect long list which names are apparently 
jumbled confusing. Moreover, the dates which the sequence based 
are buried the entries; the listing dates, they should given 
the key position the left hand the entry. 

Otherwise have only praise for this truly great labor love, which repre- 
sents years time and effort. For every title the long list annotated 
the author, however briefly, and single and double stars are used indicate 
the outstanding character individual articles and books. What this means 
terms energy and persistence only the experienced bibliographer can 
appreciate; what means for the student Storm, every future worker will 
glad bear witness. this feature Wooley sets example and furnishes 
model for all bibliographers; virtue it, the book becomes in- 
dispensable treasure-store for all who concern themselves hereafter with 
Theodor Storm. 

Quincy 
Stanford University 


STEFAN GEORGE, Poems. Rendered into English Carol North Valhope and 
Ernst Morwitz. Pantheon Books Inc.: New York, 1943. Pp. 254. $2.75. 
This the second time that Stefan George’s verses have been presented 

book form English-speaking readers. The British composer-poet, Cyril 
Scott, 1910, published forty-eight George’s poems (Elkin Mathews, 
London), including selections from all his works then published. Although 
Scott mentioned George’s new Pagan-Christian ideal, which had not existed 
before this form, failed, not translating the most characteristic poems, 
present that new ideal. chose rather the most beautiful George’s lines, 
those which color and sound prevail, but neglected the lines which the 
poet sets forth his new philosophy. Scott’s selection was subjective; put 
his own musical feelings into George’s verses and created lines which appear 
times more pleasant and rhythmical than the original ones. 

Readers who are familiar with that first translation may feel the begin- 
ning somewhat discontented when reading the Valhope-Morwitz translation. 
Here different rhythm; seems less smooth, and the poems are obviously 
chosen from another point view than beauty sound and color. But these 
are only superficial conclusions; the new edition without any doubt im- 
provement. Not only was its author Morwitz one George’s best friends 
and admirers, but has proved his splendid book Die Dichtung Stefan 
Georges (Georg Bondi: Berlin, 1934) that the best interpreter the 
poet’s works. His introduction this new translation again masterpiece 
presentation large subject comparatively small scale. The co- 
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translator, Valhope, American Germanist. While Morwitz offers 
the final interpretation, Valhope contributes structure sentence and choice 
word. This co-authorship was not created only for this selection one 
hundred poems, but has kept the two busy during the last four years, when 
they translated the entire work the poet. This new English translation will 
become, when published, source enjoyment for George students. will 
explain many passages which George purposely left unclear subtle. Morwitz 
familiar with each verse, and this work offers the key its complete 
understanding. wrote recently: 

ist nicht unamüsant, daß deutsche Germanisten werden Englisch lernen 
miissen, ihren groBen Dichter besser verstehen! war unser Bestreben 
ein Kunstwerk schaffen und zugleich einen Kommentar, der Gegensatz 
den iiblichen Kommentaren nicht analytisch sondern synthetisch ist. Wir 
glauben, daß dies der erste Fall der Weltliteratur ist. 


His and Valhope’s main ambition was translate the manner Goethe’s 
third possible and highest kind translation; that is, not create sub- 
stitute, but make the translation identical with its original. 

will the task thorough research determine how successful Valhope 
and Morwitz really are. There seems doubt about their scholarship, their 
technical elegance, their complete faithfulness, and their patience rendering 
George’s typical lines into English. Whether this academic handling has been 
all the good seems, however, remain vital question. Already critics 
like Harry Slochower “Accent” have found tendency toward forced 
manipulation, particularly the simpler lyrics. Slochower refers especially 
“Dies ist ein Lied,” page 172. His criticism seems hold firm for only 
few poems. There are quite number simpler songs that suffer hardly any 
loss through translation (pp. 211, 215, 227). should suggest, however, re- 
examination few lines: page 203, line “rendered free” seems lead 
different interpretation; page 237, line has tone too pessimistic com- 
parison with the original; page 251 gives wrong page numbers for “Who once 
has,” “He, Who Unworthy,” and “You say that is.” 

The volume itself beautifully equipped. The reader will enjoy the origi- 
nal and translation opposite pages. appears that the translators have 
fulfilled their aim, “einen Eindruck von dem generellen Charakter der sieben 
des Hauptwerks geben,” Morwitz writes one his letters. 


Illinois Institute Technolog, 
gy 


Military German Lingo, copyrighted Burton Crane. Elizabeth, N.J.: The 

Press Burton Crane, 1943. 

Not unlike its earliest precursor, created 1507 the Franciscan friar, 
Thomas Murner, Military German Lingo “game” intended foster learn- 
ing under the guise amusement. consists 108 playing cards most 
which are printed four five sentences English followed their equiva- 
lents German. 

According the prefatory note accompanying the cards, these sentences 
contain about 1000 words from the War Department’s military dictionary, 
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30-225, and “are arranged grow progressively harder.” mastery 
these sentences, which presupposes the completion one year German 
high school, the note continues, will enable one question prisoners and 
handle Germans route and from prison camp; will equip one 
ranger and commando work and “gab with French, Russki and other Allies 
who may know German but not know English.” 

examination the cards themselves, the other hand, indicates that 
the note somewhat effusive. sure, Military German Lingo does in- 
clude considerable number up-to-date technical terms, but its sentences, 
such “Welches sind die Regimenter Ihrer Division?” card “Bitte, 
erklären Sie die Zeichen auf dieser Karte!” card 54, and “Du mußt hier 
bleiben.” card 108, are not consistently graded. Its necessarily limited num- 
ber questions, commands and vernacular expressions, moreover, itself 
precludes any claim “thoroughness.” 

Despite this, Military German Lingo not without merit practical 
tool for reviewing and enriching one’s martial vocabulary. such deserves 
the attention the student military German who, however, needs note the 
following inaccuracies: “zero hour” for (card 20), “machine shop” 
for “Werkstatt” (card 49), “aircraft carriers” for 
(card 49), “he had had” for “er hätte” (card 53), “translate” for “erklären” (card 
54), “unimproved” for “unbefestigt” (card 74), “advance” for “Vordringen” 
(card 96), and “are” for “waren” (card 97). 

ALAN PFEFFER 


University Buffalo 


BOOKS RECEIVED 


Review copies the following books have been received the 

Managing Editor: 

Basic German Reader. Peter Hagboldt and Kaufmann. Boston: 
D.C. Heath Co., 1943. Pp. viii 150. 

Deutsch fiir Mediziner. Edited John Frank and Carl Hammer, Jr. New 
York and London: Harper Bros., 1941. Pp. 166. 

Henry Caraway Hatfield. Winckelmann and His German Critics 1765-1781. 
Prelude the Classical Age. “Columbia University Germanic Studies,’ 
New Series, No. XV. New York: King’s Crown Press, 1943. Pp. xiii 169. 
$1.75. 

Language Teaching Wisconsin Public Schools, 1941-1942. Frank Klier. 
Issued John Callahan, State Superintendent. Madison, Pp. 78. 

Earl Robacker. German Literature. Changing Trends from 
1683 1942. Philadelphia: University Pennsylvania Press, 1943. Pp. 


217. $2.50. 
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from the CROFTS German list 


VOM KENNEN ZUM KONNEN 

CHAMBERLAIN AND TILLER 
grammar review and composition, written German, and stressing the 
spoken language. Published January 26th. 


WIE SAGT MAN DAS AUF DEUTSCH? Practical Guide 
Spoken German 
DANTON AND DANTON 


Widely used and Language” courses New printing 
ready January 20th. 


SAG’S AUF DEUTSCH! First Book for German Conversation 
GOEDSCHE 

Lively conversation with many illustrations coordinated with the text. New 

printing ready January 22nd. 


SHORTER COLLEGE GERMAN 

EvANS AND ROSELER 
streamlined version the authors’ COLLEGE GERMAN. Published 
June, 1943. Now used nearly colleges. 


KRIEGSDEUTSCH Easy Texts Military German for Speaking 
and Reading 

FUNKE, SPANN, AND FEHLING 
Short, interesting readings simple enough for use after minimum 
study. Ordered more than 250 institutions. 


101 Fifth Avenue New York 
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Established the outstanding text 


for today’s most important course 


SCIENTIFIC GERMAN 


general reader the sciences For the student who 
has had only one year college German Based upon 
the processes and experiments that the student encounters 


his scientific courses. 


Illustrated Price, $1.85 


More than Adoptions, including: 

University California, Princeton University, University Illinois, Stanford Uni- 
versity, Smith College, Cornell University, University Washington, Northwestern 
University, University North Carolina, California Institute Technology, South- 
ern Methodist University, Tulane University, Wellesley College, Pennsylvania State 
College. 


NORTON COMPANY, INC., FIFTH AVENUE, NEW YORK 


For All Types German Courses 


Periodical for American Students German ... 
offers 
Varied Supplementary Reading and 
Conversational Material 


Music Conversatio and Son; 


", . « the JUGENDPOST offers students of German perhaps their enly opportunity, in 
these times, for outside reading in many varied fields.”’—THE GERMAN QUARTERLY, 
March, 1943. 


Special Rates for Class Orders! 


* Published monthly throughout school year. Single copy, 6¢; yearly subscription (10 
issues), 55¢; reduced rates for bulk orders. Special order blank mailed on request, 


For further information and sample copy, address 


JUGENDPOST 237-39 Andrews St. Rochester N.Y. 
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new life 
into your beginners’ course: 
replace those last grammar lessons 


ALTERNATE LESSONS 
THE GERMAN SUBJUNCTIVE 


with General Vocabulary and Index 
SCHROEDER, University Colorado 
$0.45 

Professor John Kind (The German Quarterly May, 1943) 
writes: Every chapter furnishes unique, discriminating observa- 
tions that should prove valuable also the teacher will 
welcomed many teachers, especially those who have felt the need 
thorough, easily comprehended treatment the subject. 
Whether used substitute for the lessons beginners’ 
book not, should valuable asset grammar 
review, composition, and reading.” 


TACKLING GERMAN 


SCHROEDER 


379 $1.50 
you believe 

that demoralizing assign grammar lesson, and then 
use much the class hour for explanations? 

that excessive streamlining harmful? 

that grammar rules should applied many times 
any use? 


that repetition such rules desirable? 
that beginners’ book should have reference features, 


useful through the years? 
so, let send you examination copy this thorough book. 
many commendable features: clarity, simplicity, thorough- 
ness. All have found our students deplorably weak 
grammatical terminology; some us, like the author, admit it. 
His experience has prompted him offer cure this book. 
merits fair trial.” John Kind (German Quarterly, March, 1943). 


SMALLWOOD PRESS 
B.O. Box 221, Boulder, Colorado 
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CIVIL AND MILITARY GERMAN 


ALAN PFEFFER 
UNIVERSITY BUFFALO 


216 pp., $2.50, illus.) 


These readings modern German will facili- 
tate the study spoken, printed, and writ- 
ten German, and the same time provide 
the information essential for understand- 
ing present-day Germany. 


Contents 


LAND UND LEUTE: Die Geographie Deutschlands; Das deutsche 
Klima; Die deutsche Sprache Druck und Schrift; Die 
deutschen Mundarten; Deutsche Wesens- und Rassenkunde; 
Deutsche und österreichische Städte; Das deutsche Verkehrs- 
wesen; Post, Telegraph und Fernsprecher; Auf dem Bahnhofe; 
Die Eisenbahnen Kriege; Zeitausdrücke; Deutsche 
Geschichte; Das deutsche Regierungssystem; Das deutsche 
Wirtschafts- und Finanzwesen; Deutsches Geld, Längenmasze, 
Gewichte; Das deutsche Erziehungswesen; Arbeiterschaft und 
Arbeitsfront; Kleidungsstücke, Nähzeug, Toilettengegenstände; 
Esz-, Trinkwaren, Mahlzeiten, Geschirr, Besteck; Das deutsche 
Zeitungswesen; Deutsche Schriftproben. 


II. WEHR UND WAFFEN: Die Ausbildung zum Soldaten; Das 
Offizierwesen; Dienstgrade der Wehrmacht; Truppenteile und 
Truppenleitung; Moderne Ausrüstungsgegenstände und Waf- 
fen; Die Nachrichtentruppe; Sich Meldungen; 
Lazarett; Krankheiten, Heilmittel, Körperteile; Soldaten- 
verhör; Funksendungen; Zivilistenverhör; Zeitungsberichte; 
Flüchtlingsbericht; Die Veteranenbericht; Die 
Artillerie; Befestigungen; Panzertruppen; Fliegerverhör; Die 
Luftwaffe; Bombenwerfen; Fallschirmjäger; Matrosenverhör; 
Die Kriegsmarine; Flugzeug gegen Kriegsschiff; Flugzeug- 
Chemie—Gase, Gasabwehr; Propaganda Kriege. 
APPENDIX, IDIOMS. GERMAN-ENGLISH, ENGLISH-GERMAN VOCABU- 
LARIES. 


you teach this course write for examination copy. 
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Two New Plays Bruno Frank 


ZWOLFTAUSEND und NINA 


single volume edited with Introduction, Notes and Vocabu- 
lary Anthony Scenna, College. 


Direct and clear action, thought, style and language, these 
two plays Bruno Frank are highly suitable for use second- 
year college The lines are numbered for easy reference, 
and assignment. The notes are numerous. $1.60 


DEUTSCHE NOVELLEN 


Edited ALBERT VAN EERDEN and 
BERNHARD ULMER, Princeton University 


With one exception, the Novellen this volume are entirely 
new the American market. They are: 

Storm: AQUIS SUBMERSUS 

Stifter: DER WALDSTEIG 

Meyer: DAS AMULETT 

Keller: SPIEGEL, DAS KATZCHEN 

Grillparzer: DAS KLOSTER BEI SENDOMIR 


With Introduction, Notes and complete Vocabulary. $1.75 


Published for Reynal Hitchcock 


HOUGHTON MIFFLIN COMPANY 
Boston New York Chicago San Francisco 
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Minimum Standard 
German Vocabulary 


Prepared Dictionary Form 


for the American Association Teachers German 
WALTER WADEPUHL, West Virginia University, 
and BAYARD MORGAN, Stanford University. 


“There much wasteful repetition textbook-vocabularies. This 
increases textbook prices. Heretofore the situation was unavoidable, 
since adequate small dictionary was available. the future, German 
textbook-vocabularies can reduced very considerably the words 
which have satisfactory equivalents the Minimum Standard German 
Vocabulary Dictionary are omitted.” 


far the greatest advantage the Minimum Standard Ger- 
man Vocabulary Dictionary the fact that has been accepted the 
American Association Teachers German. This should mean much 
every teacher German, whether member that organization 
not. Here, last, all will give whole-hearted co-operation, 
opportunity take great step forward.” 


“Furthermore, the Minimum Standard German Vocabulary Diction- 
ary recommends itself its own merits. the product many 
years patient toil and effort the part capable and experi- 
enced committee. One needs only remember the lists, addition 
the M.L.T. List, which the committee-members had aid them 
their final selections. 


“The paragraph-arrangement and the word-family scheme the 
Minimum Standard German Vocabulary Dictionary cannot help but 
appeal teachers who have attempted teach this principle. This 
will doubt lighten the teachers’ load considerably, and, the same 
time, increase the students’ vocabularies.” 


Stanley Sharp, German Textbook Vocabularies and Supplemen- 
Dictionary. The Modern Language Journal XXI, (December, 
1936), pp. 157-161. 
viii pp. 


cents 


CROFTS CO., Publishers 
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GERMAN BOOKS!!! 


purchase large libraries small collections good litera- 
ture, standard sets, technical works, rare books, manuscripts, 
autographs etc. (No textbooks wanted.) you have German 
books sell please write the 


SCHOENHOF BOOK COMPANY 
Established 1856 
Harvard Square, Cambridge 38, Mass. 


DICTIONARIES AND GRAMMARS 
FOR LANGUAGES. 
SEND FOR OUR FREE CATALOG. 


THE SPANISH TEACHERS’ JOURNAL 


HISPANIA 


Established 1917 
AURELIO Editor 1917-1926; ALFRED COESTER, Editor 1927-1941 


Published the American Association Teachers Spanish 
es Zn GRATTAN DOYLE, The George Washington University, Washington, 


Associate Editors, WiLLiIAM BERRIEN, MICHAEL $. DONLAN, AURELIO M. Espinosa, JR., 
FLORENCE HALL, E. HERMAN HESPELT, MARJORIE JOHNSTON, FRANCIS M. KERCHE- 
VILLE, WALTER T. PHILLIPS, JOHN T. REID. 

Business Manager, EMILIO L. GUERRA, Benjamin Franklin High School, New York 
City. 

HISPANIA appears four times a year, in February, May, October, and December. 
Subscription (including membership in the Association), $2.00 a year; foreign countries, 
40 cents additional for postage. Each number contains practical and scholarly articles for 
teachers of Spanish and Portuguese, including helpful hints for teachers new to the field. 
A sample copy will be sent on request to the Secretary-Treasurer of the Association. Ad- 
dress subscriptions and inquiries about membership to: 

GRAYDON S. DELAND, Secretary-Treasurer, American Association of Teachers of 
Spanish, Denison University, Granville, Ohio. 

HISPANIA ideal medium through which reach the organized Spanish 
teachers of the United States. For advertising rates, address the Business Manager. 


Articles, news notes, and books for review should be addressed to the Editor. 
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ESSENTIAL GERMAN 


EDWARD HAUCH, Hamilton College 


280 pages. 47 lessons, 10 reviews (at intervals of every 3 or 4 lessons). 
Supplements, vocabularies, illustrations. $1.75 


“ESSENTIAL GERMAN excellent grammar. well-planned, rests 
sound pedagogical principles, and executed with meticulous care. 
really does cover the essentials. The grammatical explanations are 
clear and should great help students reviewing their work 
home. The reading material well-chosen, stimulating, and much 
higher plane than usually the case elementary grammar.” PROFESSOR 
GUNTHER KEIL, Hunter College 


“The most welcome feature Professor Hauch’s admirable method that 
demands separate treatment the two main first-year disciplines: grammar 
and reading. feel sure that this grammar, used conjunction with reader, 
will produce better results than the one-book plan, which attempts the im- 
PROFESSOR PAUL SCHROEDER, University Colorado 


The OXFORD RAPID-READING GERMAN TEXTS 


can used profitably conjunction with Essential German 


volumes. Graded. 30¢ each, $1.00 for any four different titles. 
Series the easiest, has vocabulary 750 words. 


Zwick’s DAS SCHWARZE SEGEL. Edited Samuel 
Russon’s SPASS MUSS SEIN 


Gaupp’s STÜRMISCHE FAHRT 


Riemann’s SIEBEN JUNGEN UND EIN HUND. Edited 
Jenner 


Write for complete list examination copies 


OXFORD UNIVERSITY PRESS 
114 Fifth Avenue, New York 
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LLV| MEARE 


Paul Curts 
Wesleyan University 
g of the book that enables stu- 


master German fu ndamentals in 25 


Look through the book and notice how 
cuts through the maze German construc- 
tion and verb forms, giving beginners the core 
German grammar simple, logical, 
able arrangement. Precise illustrations and 
visual aids clarify each point. 


Use BASIC GERMAN and see your stu- 
dents read simple German texts after only 
few lessons read intelligently, with 
substantial vocabulary, one semester. 


BASIC GERMAN practical textbook 
and reference. contains review exercises, 
drills, grammatical appendix, list strong 
and irregular verbs, vocabulary, and index. 


Professors 

“What have been looking for for years. 
beginners’ text that does not waste time 
and words useless explanations, but goes 
right the point.” 


exactly the sort concise, direct, 
grammar have been looking 


“Short units clearly presented fix the ma- 
terial the mind the student.” 
own italics.) 


Complete. Excellent.’ 
Curts deserves the heartiest congratu- 
lations.” 


128 pages $1.25 


adopted 


Harvard 
Notre Dame 
California 
Chicago 


School Military 
Gov., West 


Virginia 
New York University 
Duke University 
Northwestern 
Ohio State 
So. California 
Rutgers University 
Boston University 
Middlebury College 
Toronto 


George Washington 
University 


Trinity University 
Tulane 


Angeles 


St. Louis University 


PRENTICE-HALL, FIFTH AVE., NEW YORK 
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send for approval copies 
BASIC 


March publication 


VOM ALLTAG 
ZUR 
LITERATUR 


LILIAN STROEBE 
Vassar College 
composition and conyersation book for 


third-year college classes. 


The title suggests the variety materials 


this new text: 


Section student thorough 

everyday German. 
Section German music and 

art, well literature. 

One the 
special 
features: novel use illustrative ma- 


terial for formal and free 


omposition. This extends 
conversational ability from 
everyday topics art, 


music, and literature. 


HENRY HOLT AND COMPANY 


257 Fourth Avenue New York 10, New York 


GEORGE BANTA PUBLISHING COMPANY, MENASHA, WISCONSIN 
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